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CHAPTER I
INTRODUCTION TO THE PROBLEM
The true test of civilization is not the census,
nor the size of cities, nor crops--no, but the
kind of a man a country turns out.
--Ralph Waldo Emerson

Introduction
Families, schools, and communities are recognizing that
diminishing standards of morality are causing obstacles for
children to grow to maturity--mentally, psychologically,
emotionally, and spiritually.
Our children are growing up today in an ethically
polluted nation where instant sex without
responsibility, instant gratification without effort,
instant solutions without sacrifice, getting rather
than giving, and hoarding rather than sharing are the
too frequent signals of our mass media, popular
culture, business, and political life. 1
Morality is an issue that has no limits.

Families,

educational systems and every aspect of society are integrated with the fabric of morals.

Alexander W. Astin,

professor of education at UCLA, says, "It has become
increasingly clear that the real problems of higher
education are not about finances; they are about values! 112
1John O'Neil, "A Generation Adrift?"
Leadership 49 (September 1991): 4.

Educational

2George Roche, The Fall of the Ivory Tower (Washington,
D. C.:
Regnery Publishing, Inc., 1994), 226.

2

Moral values are being challenged, and those educators who
are concerned about the moral decline are diligently at work
communicating and developing strategies to teach character
and morality.
Many of today's young people have a difficult time
seeing any moral dimensions to their actions.
There
are a number of reasons why that's true, but none more
prominent than a failed system of education that
eschews teaching children the traditional moral values
that bind Americans together as a society and a
culture. That failed approach, called "decision
making," was introduced in schools 25 years ago.
It
tells children to decide for themselves what is right
and wrong.
It replaced "character education."
Character education didn't ask children to reinvent the
moral wheel; instead, it encouraged them to practice
habits of courage, justice and self-control.
Society expects the schools to transmit values to
children even though schools have no control over adults who
are not only powerful role models but actual parties to the
very behaviors the schools are trying to eliminate.

The

behavior of the children usually reflects the behavior of
the parents.

Former President Bush made the statement that

public schools have an obligation to teach moral virtue in
keeping with our nation's Judea-Christian heritage. 4
Decline in morality is supported by a multitude of
statistics and facts in the areas of juvenile crime,

3Paul A. Kienel, "Can You Trust God for your Child's
Christian School Tuition?" Christian School Comment, Vol.
25, No. 1 quoting William K. Kilapatrick, "Turning Out Moral
Illiterates," syndicated column.
4President George Bush, "Education Day, U.S.A., 1991,"
in Federal Register, Proclamation 6262 of March 20, 1991,
Vol. 56, No. 56; Friday March 22, 1991, pp. 12329-12330.

3

disrespect for authority, violence and vandalism in the
schools, children's cruelty to each other, cheating, drugs,
drinking and sex.
An estimated 525,000 attacks, shakedowns, and robberies
occur in public high schools each month.
Each year
nearly three million crimes are committed on or near
school property--16,000 per school day. About 135,000
students carry guns to school daily, one fifth of all
students report carrying a weapon of some type. Twentyone percent of all secondary school students avoid
using the rest rooms out of fear of being harmed or
intimidated.
Surveys of school children reveal that
their chief school-related concern is the disruptive
behavior of their classmates. Teachers have similar
concerns. Almost one third of public school teachers
indicate that they have seriously considered leaving
teaching because of student misbehavior.
The situation is no better outside of school.
Suicides among young people have risen by 300 percent
over the last thirty years, and one in seven teens say
they have tried to commit suicide. Drug and alcohol
use is widespread.
Teenage sexual activity seems to be
at an all-time high.
Despite a much smaller teen
population and despite more frequent contraceptive use,
about 1.1 million teenagers became pregnant in 1991-roughly the same figure as for the last ten years.
Forty percent of today's fourteen-year-old girls will
become pregnant by the time they are nineteen.
These behaviors are troubling enough, but j~st as
worrisome are the attitudes that accompany them.
According to the National School Boards Association (NSBA),
violence has increased each year over the last five years in
82% of the nation's school systems.6

Even though the number

of crimes currently corresponds to the number of crimes
occurring two decades ago, the public's attitude toward

5william Kilpatrick, Why Johnny Can't Tell Right from

Wrong (New York:

Simon and Schuster, 1993), 14.

6Robert L. Maginnis, Violence in the Schoolhouse: A 10Year Update (Washington D.C.: Family Research Council,
1994), 2.

4
safety is changing, thus justifying a growing concern by
all. 7
The decline in morality is accentuated by the
irresponsible mentality of many who do not see that their
behavior is wrong. 8

Schools have little choice but to play

a role in alleviating the social and family problems that
have a direct bearing on the students' ability to learn.
Accusations and solutions abound, but one element that
consistently survives is the foundational issue of
character--what is good and what makes a person good?

What

is integrity and what makes a person of integrity?

Problem Stated
The primary question of this research is, "What are the
moral values of students at Christian colleges and the moral
expectations of school principals at Christian secondary
schools?"

In answering this question, the aims of this

research project are as follows:

(1) to describe the moral

values and behavior of two student groups and the moral
views of secondary Christian school principals;

(2) to

describe the moral values of Christian school graduates and
public school graduates; and (3) to determine if sex
education, chemical abuse and ethics curricula are utilized
7Robert L. Maginnis, Family Policy: Crime and Its
Roots, A Look Behind the Numbers (Washington, D.C.: Family
Research Council, 1994), 1.
8Kilpatrick, 14.

5

in Christian schools.

The primary question (as stated

previously) can be divided into the following questions:
1.

2.

3.

What are the moral values of Christian school students
and the moral expectations of Christian school
principals?
a.

Concerning the moral issues of the use of tobacco,
alcohol, and drugs, movies, heavy petting,
premarital sex, abortion, homosexuality, hard rock
music, and pornography, what are the moral
expectations of Christian school principals?

b.

What are the views of Christian school students on
the moral issues listed?

What are the moral values and behaviors of Christian
school graduates and the moral values and behavior of
public school graduates?
a.

What views do Christian school graduates and
public school graduates have on the moral issues
of premarital sex, cheating, R-rated and X-rated
movies, pornography, stealing, homosexuality,
abortion, illegal drugs, heavy petting, hard rock
music, and alcohol?

b.

Concerning behaviors in alcohol use, drug use
(marijuana and illegal drugs), and tobacco use,
what kinds of behavior do Christian school
graduates and public school graduates have?

c.

Concerning religious behavior of Bible reading,
praying, sharing religious convictions, and
attending church youth meetings, what kinds of
behavior do Christian school graduates and public
school graduates have?

Are Christian schools utilizing curricula in the areas
of sex education, chemical abuse, and ethics?
a.

According to Christian secondary school
principals, do Christian schools offer sex
education courses? Chemical abuse courses?
Ethics courses?

b.

According to Christian school graduates, did they
take a sex education course? An ethics course?

c.

Do course offerings depend upon school enrollment?
Geographical location?

6

Definition of Terms
The following definitions are words consistently used
in this research:
Morality--the character of being in accord with the
principles of standards of right conduct. 9
Moral values--the "vital common principles which shape
human relations in each particular culture. 111 0
Moral education--the teaching of qualities which will
influence a person to make right choices in harmony with
community standards and his conscience.

Character education

is often used synonymously with moral education.
Character--the "sum total of an individual's inner
traits as represented by his conduct. 1111

Character

integrates a person's inner being with his/her behavior.
Religiosity--the quality of being religious, especially
of being excessively religious .12
Religion--a system of belief, worship and conduct
usually involving a code of ethics and a philosophy.1 3

9webster's New World Dictionary, second college
edition, p. 925.
lOEdward A. Wynne and Paul C. Vitz.
"The Major Models
of Moral Education: An Evaluation" (Paper found in the
Department of Psychology, New York University.
ERIC, ED 260
021), 35.
11 Harry C. McKnown, Character Education (New York:
McGraw-Hill Book Co., 1935), 1.
12webster' s, 1200.
13 rbid.

7

Sexual behavior--behaviors associated with acts that
lead to sexual intercourse.
This research employs these terms with the use of the
preceding definitions unless otherwise noted.

Rationale
The reasons for this research are two-fold.

First,

every person functions in life on the basis of a value and
belief system.

What a person thinks and believes is how

that person will act or behave.

A person's behavior is

rooted in his/her philosophy of life.

This research seeks

to describe some of those values that are components of
one's philosophy of life and the prevalence of those values
in different student groups.

Second, this research looks at

the potential influence of established value systems and the
communication of those values to succeeding generations.
Historically, the public educational system perpetuated
community-held values as found in the families of that
community.

This research describes some of these

correlations between students, principals, curricula, and
home environments.

Assumptions
The first assumption made is that the behavior of
individuals who belong to a society depends upon internal
factors found within those individuals.

What they think

8

about and agree with will be reflected in the ways they act.
Moral values are concepts which a person has thought about
to some degree and acts upon.
A second assumption addresses the question of forcing
or legislating values.

The author supports the premise that

values such as goodness can be forced upon people, although
these will not be lasting values if each recipient does not
personally endorse the appropriate internal attitudes that
result in corresponding behavior.

Although people do

benefit from the legislation, true moral empowerment occurs
when an individual makes a decision to act upon the value of
goodness without external coercive forces being placed upon
him/her.

Often societies will, by default, impose their

values in order to provide harmony for people to live
together free from fear and retaliation.

Yes, morals must

be taught, but morality that is true and lasting cannot be
forced.
A third assumption addresses a historical belief concerning the purposes of education.

Throughout history,

education has had two goals: "(1) to help students become
smart and ( 2) to help them become good." 14

Though "smart"

and "good" are not the same, history argues that moral education was essential for the success of democracy.

In order

for a democracy to exist, citizens must understand and be

14 Thomas Lickona,

"Educating the Moral Child,"
Principal 68 (November 1988): 6.

9

committed to its moral foundation which includes respect for
the law and rights of the individual, voluntary participation in public life, and concern for the common good. 15

Limitations
Limitations of this research include the following:
1.

Conclusions are confined to the time framework during
which the researcher was gathering and analyzing the
data.

2.

Conclusions depend on the accuracy of the information
given by the principals and students, and the age and
sophistication of the principals and students who
answered the survey questions.

3.

This study is not inclusive. A multitude of factors
contribute to moral education.
Since the purpose of
this research focuses on moral values of Christian
college students, the classifying variables were the
kinds of schools (Christian and public) the students
graduated from and the students' homes.
However, there
are many factors which contribute to moral growth that
have not been included, e.g. the students' involvement
levels in the area of seriousness/intensity, time in
peer activities, parental control and warmth, families'
socioeconomic status, etc. All of these elements are
related to the development of moral judgement, yet not
all are included in this research due to the stated
purpose.

4.

This research does not speak to the relationship
between moral education and the "hidden" curriculum.
Often a school's "hidden curriculum" may have more to
do with shaping moral attitudes than the published
curriculum does.

5.

The focus of this research is on secondary education
experiences and perceptions; however, this does not
imply that morals are taught only at that level.
Certainly, moral education begins from birth. Many
tend to view moral education as a process that takes
place from birth to adulthood.

15 rbid.

10
6.

This research does not identify specific cause and
effect relationships because of the lack of control
over variables, though it does acknowledge that such
relationships may exist.

7.

Historically, when morals are discussed, an underlying
question always deals with the relationship between
values, attitudes, beliefs, and behavior.
Does
behavior conform to values, beliefs and attitudes?
Does the belief system of a person correspond to the
person's behavior? This research does not specifically
address the philosophical question of the effect of a
person's values on his/her behavior or the relationship
of a situation to a person's behavior.

8.

This research does not address whether or not character
education constitutes indoctrination, or should or
should not use indoctrination as a means within the
transmission process of character traits. Within the
area of character education, the definition of good
character will not be specifically addressed, nor will
a list of character traits be stated. Character evades
strict scientific investigation.

9.

This research addresses moral issues as determined by
the Association of Christian Schools International
(ACSI).
The validity of these issues is recognized as
Christian oriented and biased. Non-christian students
would not necessarily include these items on a list of
questionable moral issues.
These limitations infer that further research is needed

in a number of areas and is essential for a comprehensive
understanding of moral education and its development and
effect on behavior.

Hypotheses Stated
The essence of this research can be stated in the
following three hypotheses:
(1)

The moral expectations of Christian school
principals were not significantly different from
the moral values and behavior of Christian school

11

graduates.
(2)

There were no significant differences between the
moral values of Christian school graduates and
public school graduates.

(3)

The curricula in Christian schools did not include
sex education, chemical abuse, and ethics courses.

CHAPTER II
REVIEW OF LITERATURE
To educate a person in mind and not in morals is
to educate a menace to society.
----Theodore Roosevelt
Historical Framework of Character Education
The Protestants from Northern Europe came to this land
with a commitment to character education. 1

Since education

was associated with the church, the purpose of education was
to serve as a guide through the evil world and to control
the passions by reason, virtue and piety.

Traditionally,

the educational needs of society were fulfilled first by the
nuclear and extended families then reinforced by religious
institutions.

As the role of character education grew from

the 1830s until the 1890s, textbooks taught
love of country, love of God, duty to parents, the
necessity to develop habits of thrift, honesty, and
hard work in order to accumulate property, the
certainfy of progress and the perfection of the United
States.
Americans of that day believed that the key to the good of
society rested in the morality of common citizens and not in
1B. Edward McClellan, Schools and the Shaping of

Character: Moral Education in America, 1607-Present
(Bloomington, IN: ERIC Clearinghouse, 1992), 3.

2Ibid., 26.
12

13
government structures and political beliefs.
In the late 1920s educators such as Hugh Hartschorne
and Mark A. May raised questions about the effectiveness of
the traditional forms of moral training, saying that efforts
to inculcate ideals had no noticeable effects on behavior.3
In order to compensate, youth organizations such as the YMCA
were founded to emphasize character education using
elaborate codes of conduct and peer teaching without adult
authority present.

An example of a code was offered to

educators by McClellan in 1926.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

Good Americans
Good Americans
Good Americans
Good Americans
Good Americans
Good Americans
Good Americans
Good Americans
Good Americans
right way.
Good Americans
fellow-workers.
Good Americans

This code was as follows:

control themselves.
try to gain and keep good health.
are kind.
play fair.
are self-reliant.
do their duty.
are reliable.
are true.
try to do the right thing in the
work in friendly cooperation with
are loyal. 4

Society wanted children to be moral, that is, to be honest,
diligent, obedient, and patriotic. 5

Codes were lists of

virtues and societal expectations of morality.

During this

time morality codes were very popular approaches to moral
education as students memorized them for later recall.
3Ibid.

I

53-54.

4Ivor Pritchard, Moral Education and Character, Paper
presented at a conference examining moral education, n.d.,
p. 5, ERIC ED 304 390.
5wynne and Vitz, 38.

14
However, there were critics of those codes who said that
just knowing a phrase or a definition would not translate
into proper behavior.

The major problem with lists is that

they do not provide clear guidelines for behavior as some
would want to believe. 6
During the 1960s and 1970s, court cases diminished the
previously broad cultural support of moral education since
morality's foundation was grounded in religion.

Two court

cases were Engel v. Vitale, 1962, which stated that prayer
in school was unconstitutional, and the School District of
Abington Township v. Schempp, 1963, which said that the
devotional reading of the Bible in school was
unconstitutional.
education. 7

Schools were supposedly neutral to moral

Social Darwinism, the philosophy of logical

positivism, the rise of personalism and individual rights
and freedom over responsibility, the pluralism of the
American society and the increasing secularization of
thought became the obstacles for character education in the
public school. 8

In the 1970s values clarification and

Kohlberg's moral development evaded the morality issue.
Through the asking of questions, values clarification

6Alan L. Lockwood, "Character Education: The Ten
Percent Solution," Social Education 55 (April-May 1991):
247.
7McClellan, 86-87.
8Thomas Lickona, "The Return of Character Education,"
Educational Leadership 51 (November 1993): 6.

15
attempted to help students choose their values, while
Kohlberg said that students' moral powers are to be
developed through three levels of moral thinking so that
they can judge which values are better than others. 9
Research on values clarification consistently concludes that
"according to all the measures considered, values
clarification does not appear to have any effect at all. 1110
This is consistent with the research that Leming did in the
1980s. 11

Values clarification and Kohlberg's moral

development approaches to moral education had three common
characteristics:
1.
2.
3.

They were cerebral--concerned with ideas and with
intellectual skills, and little attention to the
doing.
Teaching methods emphasized process.
Teachers were not to express their own views on
moral issues or to urge certain positions or
actions to their students . 12

The students were left with uncertainty as to the definition
and performance of "good character."
History indicates that societies have certain
expectations concerning morality--first, that parents are
the dominant teachers of morality and, secondly, the support

9Lawrence Kohlberg, The Philosophy of Moral Development
(San Francisco: Harper and Row, 1981): 16-20.
10 Pri tchard, "Moral Education and Character," 13.

11 James S. Leming, "In Search of Effective Character
Education," Education Leadership 51 (November 1993): 65.
12 Kevin Ryan, "The New Moral Education," Phi Delta

Kappan 68 (November 1986): 230-231.

16
from schools and the community for common values and
standards has to be reinforced.

When cultural standards are

set, behavior usually adjusts to meet those standards;
therefore, the lower the culture sets its standards, the
further below actual behavior will ensue.

Whether a society

examines history or listens to contemporary voices,
character education continues to be desired and viewed as
the way to produce socially responsible behavior.

Society

expects schools and parents to collaborate in establishing
and maintaining moral standards.

Yet, problems do exist,

such as finding acceptable definitions of "character" or
"good."

However, the aim persists--to promote good conduct!

Research on Morality and Religious Practices
Historically, the early colonists shaped the approach
to moral education that created a "Christian consensus"
which the public schools advocated.

In order to avoid

theological differences, the practice of reading the Bible
without making any interpretations was the typical practice
found in school.

Just the "presence" of the Bible became a

symbol of the relationships between religion, morality, and
education. 13

When challenged, whose Bible was to be used?

William McGuffey presented literature and many of the
popular Bible stories to avert any religious conflict.
Bible was a book present in the classroom, but not
13McClellan, 37.

The

17
necessarily studied.

The secularization of American

education was established when Parkin investigated the moral
and religious content of 1,291 American school readers
between 1776 to 1920.

The following summarizes his

findings:
1776
1786
1825
1916

to
to
to
to

1786
1825
1880
1920

100%
50%
21%
5%

moral
moral
moral
moral

and
and
and
and

religious
religious
religious
religious

emphasis
emphasis
emphasis
emphasis 14

However, most of the values, such as honesty, industry,
thrift, love of neighbor, and kindness, required no
theological explanation.

In order to validate Biblical

affirmation of these values, organized religion used the
vehicle of Sunday Schools to espouse the religious doctrines
of the church.
Betts and Hill presented a study of the current school
practices and made the following conclusion:
From this inquiry and other sources it is evident that
the present character education movement is uncertain
as to theory, largely without leadership, not sure of
its direction . . . . Unless all signs fail, character
education will be the dominant problem in public school
theory and practice for the years that lie next
ahead. 15
The concern for character education persists.

Today public

schools do not have the right to teach a single religion;

14 McKnown, 7 4 .
15 G. H. Betts and G. E. Hill, "Current Practice in
Character Education in the Public Schools," School and
Society 36 (20 July 1932):
157-158, quoted in Harry c.
McKnown, Character Education (New York: McGraw-Hill Book
Company, 1935), 12-13.
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however, students do have the right to learn about or to
practice their religion through student-initiated
activities.

The Equal Access Act of 1984

requires that public secondary schools grant access to
student groups who wish to meet for religious,
political, or philosophical purposes, if the school
allows other tyfies of noncurriculum-related student
groups to meet.
The relationship between religion and morality can be
summarized in the words of Thomas Lickona:
There is a natural moral law that prohibits injustice
to others and that can be arrived at through the use of
human reason.
This natural moral law is consistent
with revealed religious principles (such as "Love your
neighbor" and "Thou shalt not steal") but has its own
independent logic that even children can grasp.
The
educational implication of this universal natural law
is very important:
It gives public schools the
objective moral content--"Be just and caring toward
others"--that they may legiti)mately teach in a
religiously diverse society.
Religion and morality are intertwined.

Historically,

religion was the seedbed for morality, and morality grew in
the atmosphere of religion.

Religious beliefs are the

foundation and support for the multiple effects which come
forth in the area of morality.

These dynamics cannot be

isolated from each other though public education has
attempted to avoid any association with religion.
16 steven T. McFarland, "Summary of Key Cases and

Guidelines Concerning Religious Activities in Public Schools
and Universities"
(Annandale, VA: Center for Law and
Religious Freedom, 1995), 3, CLS MEMO BANK #3-001.

17 Thomas Lickona, Educating for Character: How our
Schools Can Teach Respect and Responsibility (New York:
Bantam, 1991), 42-43.
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Research indicates the correlation of religion and
morality in many ways.

Hillman found that church attenders

had a higher self-concept and better career decision-making
skills than non-church attenders.

Her research suggests

that additional moral training to adolescents increases the
probability of positive emotional development.

Church

attenders "displayed superior performance on all indices. 1118
Similar results were found in a recent poll in which the
family practice of "church going" was related to higher
scores in academics for black and Hispanic students. 19

Kane

found that secondary students who attended Catholic schools
showed a marked difference in attitudes from their public
school counterparts.

Catholic school graduates were found

to have differing views on issues such as euthanasia,
capital punishment, prayer in schools, aid for the
oppressed, teachers' instilling values in their students,
and federal aid to private schools. 20

However, Friedman

found that gender, curriculum, and religious conservatism
were not factors in influencing moral decisions of Yeshiva
high school students.

It would appear that intensive study

l8Evelyn D. Hillman, "The Relationship of Church
Attendance to Adolescent Self-Concept and Career Choice"
(Ph.D. diss., University of Michigan, 1989), 134.
19 Rachel Wildavsky, "What's Behind Success in School?"
Reader's Digest, October 1994, 53.
20 Joseph Paul Kane, "A Comparative Study of Catholic
and Public High School Graduates on the Differences in
Attitudes Toward Selected Contemporary and Moral Issues"
(Ed.D. diss., Seton Hall University, 1987), 77.
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of the Talmud positively affected the degree of social
interest in Yeshiva high school students.

Yet other Jewish

cultural principles seemingly had a greater effect on moral
reasoning than curriculum and differences in religiosity.2 1
A review by D. B. Larson of seven research studies found a
positive correlation between religious commitment and
marital satisfaction. 22

In fact, the most important

predictor of marital stability and satisfaction was found to
be church attendance. 23

According to Lastoria, those who

have strong religious convictions about sexual behavior and
attitudes are less permissive than those with weak religious
convictions.

Religiosity (defined by religious commitment

that was measured on a multidimensional scale) influenced
sexual attitudes and behaviors. 24

Studies show that

religious exercises reduce crime, curb drug abuse, and lower
21seymour Israel Friedman, "The Effect of Jewish
Religious Education on the Moral Reasoning and Social
Interest of Yeshiva High School Students"
(Ph.D. diss.,
Fordham University, 1983), 121.
22 D. B. Larson, "The Forgotten Factor in Physical and
Mental Health: What Does the Research Show? An Independent
Study Seminar," (1992): 72, quoted in Family Research
Council, "Religious Commitment: Good for your Marriage"
(Washington D.C.:
Family Research Council, 1994), 1.
23N. D. Glenn and c. N. Weaver, "A Multivarite, MultiSurvey Study of Marital Happiness," Journal of Marriage and
the Family 40 (1978): 269-282, quoted in Family Research
Council, "Religious Commitment: Good for your Marriage"
(Washington D.C.:
Family Research Council, 1994), 1.
24 M. D. Lastoria, "The Relationship of Religiosity to
the Sexual Attitudes, Perceived Sexual Attitudes, and Sexual
Behavior of Single Undergraduate Students" (Ed.D. diss.,
Loyola University of Chicago, 1982), 58.

21
recidivism for prison inmates. 25

The following summary of

Maginnis 26 about the effect religious practices have had on
moral behavior indicates that religion does make a
difference.
1.

Church attendance, not simply attitude, has been
shown consistently to deter juvenile delinquency.
Studies in 1993, 1983, and 1975 found that
personal church a~tendance correlates negatively
with delinquency.

2.

Published studies show that religious commitment
(e.g., church attendance) played a role in
preventing delinquency~ 8 and that frequent church
attendees have lower crime rates than infrequent
attendees; and that belief in afterlife with the
threat of divine punish~ent is also associated
with lower crime rates.
A 1989 study found that
"youth who are bored with church" are more likely
to be offenders while those who find co%fort in
church are less likely to be offenders.

3.

An unpublished 1994 study of college students
found that involvement in religious activities in
the preceding two years was, by far, the most
important predictor of a lower incidence of crime

25 Robert L. Maginnis, Religion and Crime: Age-Old
Enemies (Washington D.C.: Family Research Council, 1994), 1.
26 Ibid. , 3-5.
27 M. Argyle and B. Beit-Hallahmi, The Social Psychology
of Religion (London:
Routledge and Kegan Paul, 1975).
28 David B. Larson and Susan S. Larson, "Clinical
Religious Research: How to Enhance Risk of Disease (Don't Go
to Church)," CMDS Journal, Fall, 1992, 17.
29 Lee Ellis, "Religiosity and Criminality: Evidence
and Explanations of Complex Relationship," Sociological
Perspectives, 24 (October 1985): 501.
30 Lee Ellis and Robert Thompson, "Relating Religion,
Crime, Arousal and Boredom," Sociology and Social Research,
73 (April 1989): 132.
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and deviance. 31

4.

A 1991 study found that religious behavior and
personal religiosity had independent fzontributions
for explaining compliance with taxes.

5.

A 1985 study showed that religious black men in
poverty-stricken areas are more likely than
nonreligious black men to lf3ave those areas and
avoid crime and drug abuse.

6.

In a review of twenty published studies, nineteen
(95%) showed that religion plays a positive role
in preventing alcoholism, and sixteen out of
seventeen of the same studies showed a fositive
role for religion in reducing suicide. 3 Studies
show that persons who abuse alcohol rarely have a
strong religious commitment. Eighty-nine percent
of the alcoholics in one study say they lost
interest in religion during their teenage years.3 5

7.

A 1987 study found that moral (religious) beliefs
reduced the likelihood of marijuana use among both

3lAlan Widmayer and Lee Ellis, "The Relevance of
Religion to the Study of Crime and Deviance," an unpublished
paper, 1994, p. 16, Family Research Council, Washington,
D.C.
32 H. G. Grasmick and R. J. Bursik, Jr. and John K.
Cochran, "Render Unto Caesar What is Caesar's:
Religiosity
and Taxpayers' Inclinations to Cheat," The Sociological
Quarterly, 32 (Summer 1991): 251.
33 R. B. Freeman, "Who Escapes? The Relationship of
Church-Going and Other Background Factors to the
Socioeconomic Performance of Black Male Youths from InnerCi ty Poverty Tracts," Working Paper No. 1656, National
Bureau of Economic Research, 1050 Massachusetts Ave.,
Cambridge, MA, June 1985 as cited by David B. Larson and
Susan S. Larson, "Clinical Religious Research:
How to
Enhance Risk of Disease (Don't Go to Church)," CMDS Journal,
Fall 1992, p. 17.
34 chuck Colson, "Don't Worry, Be Happy," Breakpoint,
Prison Fellowship (May 1993): 14.
35 D. B. Larson and W. P. Wilson, "Religious Life of
Alcoholics," Southern Medical Journal 73 (June 1980): 723727.
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males and females. 36 A 1988 study found that
religious beliefs were related to both the
incidence and P-revalence of marijuana use, theft,
and vandalism.J 7 A review of twenty studies shows
that drug abuse is related to lack of religious
commitment in a person's life. A strong religious
commitment was found to be a consistent pre~ictor
of those who have not used an illicit drug.
8.

A national decline in church attendance has been
found to predict heightened suicide rates
nationwide.
The rate of church attendance
predicts suicide rates more effectivel~ than any
other factors, including unemployment.
Persons
who do not attend church are four times more
likely to commit suicide than those who attend
religious services regularly. 40 A study on the
acceptability of suicide showed that suicide is a
much less acceptable alternatfive to problemsolving for religious people.
In a review of
three studies, rel~gious people report fewer
suicidal impulses.
Other studies suggest that

36Kevin N. Wright and Karen E. Wright, "Family Life,
Delinquency, and Crime: A Policymaker's Guide," U.S.
Department of Justice, Office of Justice Programs, Office of
Juvenile Justice and Delinquency Prevention, May 1994, NCJ140517, 28.
37 Ibid.
38 R. L. Gorsuch and M.

c. Butler, "Initial Drug Abuse:
A View of Predisposing Social Psychological Factors,"
Psychological Bulletin 24 (1983): 362-374.
39s. Stark, "The Effect of the Decline in
Institutionalized Religion on Suicide, 1954-1978," Journal
for the Scientific Study of Religion, 22 (1983): 239-252.

40G. W. Comstock and K. B. Partridge, "Church
Attendance and Health," Journal of Chronic Disease 25
(1972): 665-672.
41 J. Hoetler, "Religiosity, Fear of Death and Suicide
Acceptability," Suicide and Life-Threatening Behavior 9
(1979): 163-172.
42 Larson, "The Forgotten Factor," 65.
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heightened self-esteem 43 and moral accountability
to God help prevent suicide.
In the area of premarital sexual relations, Singh found
that the approval of premarital sexual relations has
increased in the 1970s and that there is no relationship
between religiosity (measured in terms of church attendance)
and sexual permissiveness.

However, he also states that

young adults who attend religious services most frequently
do not show any significant change of attitude toward
premarital sexual relations.

Catholics and those who

attended religious services with less frequency showed the
most gains in approving premarital sexual permissiveness. 44
This agrees with McCormick, Izzo, and Folick who found that
religiosity (defined as devotion to religious dogma) was
unrelated to students' sexual behavior and use of
contraceptives. 45

Medora and Burton found that religiosity

(measured by frequency of church attendance) was negatively
correlated with sexual permissiveness. 46

43 According to Perlman, the relationship between self-

esteem and sexual permissiveness depends on cultural norms.
44 B. K. Singh, "Trends in Attitudes Toward Premarital

Sexual Relations," Journal of Marriage and the Family (May
1980):
387, 391.
45 Naomi McCormick, Angels Izzo and John Folick,

"Adolescents' Values, Sexuality, and Contraception in a
Rural New York County," Adolescence 20 (Summer 1985):
385395.
46 Nilufer P. Medora and Mary M. Burton,

"Extramarital
Sexual Attitudes and Norms of an Undergraduate Student
Population," Adolescence 16 (Summer 1981): 251-262.
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Religion must not be dismissed when examining morality
because research confirms the fact that those who take
religion seriously are positively influenced in raising the
standards of morality and consequential behavior.

Research on Morality and Family Environment
Historically, the morals and values of children were
shaped by the beliefs of their families; however, within the
last forty years as schools became fearful of propagating a
religion, they evicted the standards of "right" and "wrong,"
allowing moral relativism to pervade the school environment.
Lickona quotes Robert Coles, a Harvard psychiatrist who has
studied children, who said that "much of their selfdestructive behavior may be due to the fact that so many
young persons are awash on a sea of relativism.
no values or goals that they believe in deeply. 1147

They have
Other

societal changes were occurring at the same time--the
breakdown of the family and the increasing influence of mass
media--to weaken the moral fabric of society.
With schools and families failing to provide moral
guidance, the mass media has rushed in to fill the
values vacuum.
In the average American home, the
television set is on seven hours a day, promoting such
"values" as violence, law breaking, casual sex, and the
belief that possessions make you happy.
According to a poll by Rachel Wildavsky, a student who

47 Lickona, "Educating the Moral Child," 8.
48 rbid.
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is from a "happy and close-knit" family does better in
school than one whose family life is unhappy. 49

"Stable

families provide two things every child needs to function
well:

secure emotional bonding to adults and a social

environment that is safe, orderly and predictable. 1150

When

it comes to success in elementary and high school, the
significant factor within every group is the "strong
family. 1151

Data suggests that when morality is discussed

and not dogmatically enforced in the family environment,
children mature in a moral perspective with appropriate
conduct. 52

Sexual promiscuity and intercourse were highest

among adolescents who viewed their parents as not having any
rules.

It was lowest among those students who reported that

their parents were moderately strict, and intermediate among
teens who perceived their parents to be very strict, having
too many rules . 53
Another factor that influences morality and families is

49 wildavsky, 49.
50 Patricia Summerside, "Education Money Can't Buy,"

Reader's Digest (July 1990): 80.
51 wildavsky, 49-50.

52 Dennis H. Dirks, "Family and Campus:

Two Community
Contexts for Development of Moral Maturity," Christian
Education Journal 10 (Autumn 1989): 65.
53 Brent

c. Miller, J. Kelly McCoy, Terrance D. Olson,
and Christopher M. Wallace.
"Parental and Control Attempts
in Relation to Adolescent Sexual Attitudes and Behavior,"
Journal of Marriage and the Family 48 (August 1986): 503512.

27
the variable of location--rural, suburban, or urban.
According to Weis and Jurich, rural families with their life
styles hold to the more conservative and traditional values
while the urban families differ in patterns, life styles,
and value orientation.S4
The type of school has the tendency to affect the
morality of students.

When the behavior of private school

students (called "preppies") and public school students were
examined, 66.4% of the prep school students had had sexual
intercourse compared to 47.5% of the students in public
schools.

There was no significant difference in the values

of prep students when compared to public school students.SS
When the child leaves for college, the influence of the
family wanes.
The quality of parenting--the closeness of a
relationship--is the best predictor of a child's behavior.
When the relationship is strained, children are more
susceptible to peer pressures.

The family can have a

positive or a negative influence upon the moral behavior of
the child.

Contemporary events may make parents conclude

that they have no or inconsequential effect on the behavior

S4David L. Weiss and Joan Jurich,
"Size of Community
of Residence as a Predictor of Attitudes Toward Extramarital
Sexual Relations," Journal of Marriage and the Family
(February 1985): 173.
SSBarbara Bernache-Baker, "The Sexual Attitudes and
Behavior of Private and Public School Students: A
Comparative Study," Adolescence 22 (Summer 1987): 262, 268.
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of their children, but many studies 56 confirm the fact that
"parents are still the single most important influence on
their children. 1157

Research in the Areas of Substance Abuse and Sexuality
Moral issues include the use and abuse of chemical
substances such as alcohol and drugs.

Although illegal drug

and marijuana use among high school seniors declined in the
1980s, it began rising in 1992. 58

Despite the fact that

alcohol is illegal for them to purchase, 90% of high school
seniors have tried it with 32% of the students drinking
heavily. 59

Two thirds of high school seniors report that

they have used alcohol within the past month, while 70% of
Iowa's seniors said they had used alcoho1. 60

This figure is

consistent with Bachman and Schulenberg's research on
alcohol use and seniors.

One finding of their research that

56 Renata T. Forste and Tim B. Heaton.
Sexual Activity Among Female Adolescents,"
Society 19 (March 1988): 251.

"Initiation of
Youth and

57 Barbara Kantrowitz, "The Good, The Bad and The
Difference," Newsweek (Summer 1991), 48.
58 Ted Gest, "Crime Time Bomb," U.S. News and World
Report, 25 March 1996, 30.
5911oyd D. Johnston, Patrick M. O'Malley,
Buchman.
Drug Use Among American High School
College Students and Young Adults, 1975-1990
MD:
National Institute on Drug Abuse, 1991),

and Jerald G.
Seniors,
(Rockville,
11.

60 Barbara S. Thomas, "Patterns of Alcohol and Other
Drug Use in an Iowa Community," Journal of School Health 62
(December 1992): 454.
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was disturbing was that nearly half of the male seniors and
more than a quarter of the female seniors had experienced
binge drinking during the two week period preceding the
survey. 61
A survey by the National Institute on Drug Abuse in
1994 found that marijuana use among eighth graders doubled
since 1981, and more than a third of the seniors now use the
drug.

Cocaine, crack, heroin, and LSD use among youth is

also rising. 62
Religion has a deterring effect upon drug usage.

Bill

Bennett, the former secretary of education and drug czar
during the Reagan and Bush years, said the following:
One of the most interesting things I found as drug czar
is that children who have a good line of communication
with their parents, who attend church regularly, and
who engage in extracurric~lar activities--sports or
others--seldom try drugs.
Drug education programs that focus on "affective" or
"humanistic" strategies tend to be more successful in
increasing knowledge but have little or no effect on drug

61 Jerald B. Bachman and John Schulenberg,

"How Parttime Work Intensity Relates to Drug Use, Problem Behavior,
Time Use, and Satisfaction among High School Seniors: Are
These Consequences or Merely Correlates?" Developmental
Psychology 29 (March 1993): 224-225.
62 Family Research Council Washington Watch.

Watch. Washington D.C.:
1995, p. 2.
63 william Bennett,

view by Mike Yorkey,

News
Family Research Council, 30 March

"A Sentry for the Family," interFocus on the Family (April 1994): 12.
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and alcohol abuse. 64

In the 1980s drug education began

using the "social influence" approach which uses peerteachers.

Leming reviews drug education programs by saying

(1) gains in knowledge were common to all such
programs; (2) lecture appears to have the least effect
on attitudes, while peer programs have a greater
influence; and (3) social influence programs appear to
be the ~ost effective in reducing the incidence of drug
usage. 6
The use of drugs and alcohol abuse of ten occur in
conjunction with sex.

In Chicago the surge of syphilis

cases has increased proportionally to the arrival of crack
cocaine. 66

Data from the Centers for Disease Control (CDC)

indicates that the proportion of sexually active high
schoolers fell from 59% in 1989 to 54% in 1991 to 53% in
1993. 67

As the proportion of sexually active high schoolers

has decreased, the age of sexual activity has also decreased
with children becoming sexually active earlier in life.
According to CDC, sexually transmitted diseases (STDs)
are a major problem in the United States.

Twelve million

Americans become infected with STDs every year. 68
illegitimacy was slightly over 5%.

In 1960,

By 1970, it had grown to

11%, by 1980 to 18%, and by 1990 to 30%--a tenfold increase
64 Leming, 66.
65 Ibid.
66 Adler,

"Safer Sex," Newsweek, p. 55.

67 Family Research Council Washington Watch, 2.
68 Michael Castleman,

Digest, August 1992, 134.

"Our Forgot ten Epidemic," Reader's
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from 1920 and a sixfold increase since 1960.

For teen

illegitimacy, the United States ranks first among the
industrialized nations.

In 1990, one in ten teenage girls

became pregnant, half had abortions and the other half gave
birth. 69

Mike Males indicates that half of the male

population involved in "teen sexuality" is beyond the teen
years.

Thus, the difficulty of teaching abstinence is made

more difficult because abstinence is often not practiced by
adults who serve as models for teenagers. 70

The pattern

that males are more permissive than females continues to
exist, although the breach is diminishing. 71

Another area

of concern is the teachers who are assigned to teach courses
in sex education.

How well prepared are these teachers?

There are no undergraduate degree-training programs in that
particular discipline, nor do any state departments of
instruction certify teachers in sex education. 72
As previously stated, religion acts as a deterrent for
immoral behavior.

One research study done by Daniel Wann

69 Gertrude Himmelfarb, The De-Moralization of Society:
From Victorian Virtue to Modern Values (New York: Alfred A.
Knopf, 1995), 223-224.
70 Mike Males, "Schools, Society, and 'Teen' Pregnancy,"
Phi Delta Kappan 74 (March 1993): 567.
71 susan Sprecher, Kathleen McKinney, Robert Walsh, and
Carrie Anderson, "A Revision of the Reiss Premarital Sexual
Permissiveness Scale," Journal of Marriage and the Family 50
(August 1988): 821.
72Mary M. Krueger, "Everyone Is an Exception:
Assumptions to Avoid in the Sex Education Classroom," Phi
Delta Kappan 74 (March 1993):
569.
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found that people who have an "intrinsic religious
orientation" (those who live their religion) tend to be less
permissive than those who use their religion or those who
have not established their religious standards. 73
Research according to Wann, Wright, Gorsuch and Butler
indicates a positive correlation between those who take
religion seriously and their lack of participating in
substance abuse and sex.

Research on Curricula - Sex Education and Drug
Sex education was introduced into schools in the 1970s
and was supported by clinics as well as through information
on sex, pregnancy, and abortion.

During the previous

decade, teenage pregnancies had been declining.

However, as

sex education spread throughout public schools, pregnancy
rates among 15-19 year-old females increased from 68 per
1,000 in 1970 to 96 per 1,000 by 1980.

Advocates of sex

education programs began to use statistics on falling birth
rates to support their case that sex education was working
rather than by noting the soaring abortion rate.

Between

1970 and 1987 abortions increased by 250,000, though the
number of female teenagers declined by 400,000! 74
In 1979, Douglas Kirby said that only 10% of our school
73 Daniel L. Wann,

Orientation,"

"Sexual Permissiveness and Religious
Psychological Reports 73 (October 1993): 562.

74 Thomas Sowell, "The Big Lie," Forbes 23 (December

1991): 52.
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students were receiving a comprehensive sex education program. 75

Yet, more than 90% of the people polled said that

sex education should be taught in the schools. 76

Another

poll said that 87% of adults approved of schools giving
courses in sex education; however, opinions varied about
when those courses should begin:

14% said in kindergarten

to grade three, 43% said from grade four to grade six, 29%
said from grade seven to grade eight, and 11% said from
grade nine to grade twelve. 77

According to Thomas Sowell,

the sex education that is being taught is
neither biological nor medical, but ideological.
Traditional values and parental authority are
systematically undermined.
The recurrent theme is that
the individual's decisions must be based on the
individual's own feelings--independently of parental
authority or the values of society . . . .
Intimate
questions about the student's own sex life, graphic
movies and the pairing of boys and girls for explicit
sexual discussions are jttst some of the techniques used
to lead school children.
A national study by CDC evaluated fourteen sex
education programs and found that none of the programs had
any measurable effect on whether or not the participants had

75 James Lincoln Collier, "What Ever Happened to Sex
Education," Reader's Digest, May 1981, 128.
76 samuel s. Janus and Cynthia L. Janus, The Janus
Report of Sexual Behavior (New York: John Wiley and Sons,
1993) f 280-281.
77 Jean Seligman, "Condoms in the Classroom," Newsweek 9
December 1991, 61.
78 sowell, 52.
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sexual intercourse. 79

This study was done in 1985 when the

popular public school opinion was to approach sex education
with moral relativism.

However, as AIDS increased in the

population, the curriculum design began to change to include
abstinence in sex education curricula.

A Lou Harris poll

conducted for Planned Parenthood revealed similar results to
CDC's findings--those who had participated in a sex
education program were more likely to have had intercourse
than those who had had no sex education classes (46% vs.
34%)! 80

Most researchers agree with this conclusion.

Sex education curricula tend to have two approaches-the multi-approach covering all possible options of sex and
an approach that incorporates values.
curriculum is "Human Sexuality:

One popular sex

Values and Choices" which

advocates "sexual abstinence for young teens but also
provides accurate information concerning contraception. 1181
Another popular sex education curriculum is "Reducing the
Risk," based on social learning and cognitive-behavioral
theories.

This program increases the participants'

knowledge and parental communication skills about abstinence
and contraception, yet the sexual behavior of students did

79Lickona, Educating for Character, 353.
80 Andres Tapia, "Radical Choice for Sex Ed,"
Christianity Today, 8 February 1993, 29.
81 Ruth c. Engs, "'Clean Living' is Back: What it Means
for Educators," The Education Digest 57 (October 1991): 62.
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not change. 82

Some sex education curricula show students

how to do it, then the students are warned not to do it;
however, if students should decide to do it, they should be
careful because it could kill them, make them sick, or
produce an unwanted child!
Value-based sex education curricula which involve
parents and the community, as well as the school, tend to
encourage responsible sexual behavior.

One of the popular

values-based sex education curricula has been "Sex Respect,"
which is used in over 16,000 schools nationwide.

However,

the ACLU concludes that this curriculum discriminates on the
issues of gender, marital status, sexual orientation and
religion. 83

According to Olsen, Weed, Ritz, and Jensen,

"Sex Respect" produced the most positive attitude change in
comparison with two other abstinence sex education
programs. 84

Two other value-based sex education curricula

are "Values and Choices" and "Teen-Aid."

Both present

material on a more mature, sophisticated leve1. 85

A study

82 Douglas Kirby, Richard P. Barth, Nancy Leland and
Joyce V. Fetro, "Reducing the Risk:
Impact of a New
Curriculum of Sexual Risk-Taking," Family Planning
Perspectives 23 (November/December 1991):
253.
83 David Kaplan, "A Battle Over Teaching Sex Education,"
Newsweek, 17 June 1991, 69.
84 Joseph Olsen, Stan Weed, Gail Ritz, and Larry C.
Jensen, "The Effects of Three Abstinence Sex Education
Programs on Student Attitudes Toward Sexual Activity,"
Adolescence 26 (Fall 1991): 631.
85 rbid.

I
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done by Olsen, Weed, Nielsen, and Jensen found the following
results on three sex education programs (Sex Respect, Values
and Choices, and Teen-Aid):
1.
2.
3.
4.

All the programs received favorable student
ratings.
Junior high students were more positive than
senior high students in rating the three programs.
Females were more positive in rating programs than
males.
Previous sexual behavior and knowledge influenced
students' responses to the abstinence program as
virgin-naive students rated the abstinence sex
education programs the most favorably. 56

The "Adolescent Family Life" (AFL) is another abstinencebased curriculum.

"Postponing Sexual Involvement" program

in the Atlanta school system focuses on how to say "NO"
without hurting the other person's feelings.B 7

Because of

the emphasis on abstinence, several states have passed laws
in recent years stipulating that public school sex education
programs be abstinence-based.BB

The current trend would

seem to indicate that an abstinence movement is creating a
"Chastity Revolution,"B9 and that value-based sex education
curricula seem to positively affect behavioral and

B601sen, Weed, Nielsen, and Jensen, "Students'
Evaluation of Sex Education Programs Advocating Abstinence,"
Adolescence 27 (Summer 1992): 379-380.

B7John Leo, "Learning to Say No,"

U.S. News and World

Report, 20 June 1994, 24.

BBGary Bauer, Sex Education: What Works?
D.C.:

(Washington,
Family Research Council, In Focus, 1994), 1.

B9Kathleen McCleary, "The Chastity Revolution,"
Reader's Digest, May 1992, 69; quoted from USA Weekend,
1991.
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attitudinal change toward abstinence.
In summary, when it comes to sex education, "parental
influence has proven to be much more effective than condoms,
sex education and school-based clinics. 1190
Drug education programs are often integrated into
health curricula.

However, research on specific drug

programs such as "Decide," "Smart," "Here's Looking for
You," and "Quest" indicates increased drug experimentation
and use rather than preventing and decreasing drug use. 91
In 1976, 1985, and 1988, "Quest" and "Skills for
Adolescence" were repeatedly evaluated with the same
results. 92

However, other drug programs such as "DARE"

(Drug Abuse Resistance Education), "Building Drug Free
Schools," and "Schools Without Drugs" indicated decreased
drug use. 93
The research on drug and sex education curricula
indicates that those programs that incorporate a strong
value emphasis are generally shown to have positive
influences on students' moral behavior.

Tension between the Relationship of Values and Behavior
The relationship between values and behavior emerges
90 sowell, 52.
91Kilpa trick, 32.
92 Ibid.

I

45.

93 Ibid.

I

48-50.
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whenever morality is discussed.

As many have concluded, the

relationship between the amount of knowledge that a person
has and the implementation of that knowledge in attitudes
and behavior is found to be trivial or non-existent. 94
Popular opinion indicates that there is no precise
relationship between values and behavior.
Decades of social psychological research contradict the
implication of a direct relationship between values and
behavior. We cannot readily predict a person's
behavior based on what he or she claims to value. 95
According to Lockwood, there are two assumptions that have
not adequately been addressed--the concepts that direct
instruction shapes character and that lists of values are
adequate guidelines for behavior.96

Certainly the intent

of the character educators is to realize the consistency of
values with behavior; however, the reality of human nature
indicates otherwise.

Can it be agreed upon that most people

are "hypocrites"--saying one thing while doing another?

The

issue that needs to be discussed is whether or not one's
verbal or stated values are the best indicators of what that
person believes.

Would not their behavior be a better

indicator of their values than what is stated?

Behavior

should reinforce the verbal values; when it is inconsistent,

94Robert M. Hunter, "Law-Related Educational Practice
and Delinquency Theory," International Journal of Social
Education 2 (Fall 1987): 61.
95 Lockwood, "The Ten Percent Solution," 246.
96 rbid.
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then the behavior should be viewed as the authentic
indicator of values and character.

Thus, past behavior

would then be the best indicator of a person's values.

Of

course, this raises the questions as to who has the right to
assess another's behavior and how can behavior be accurately
assessed?

CHAPTER III
METHODOLOGY AND PROCEDURES
Character is destiny.
Heraclitus
Introduction
Research indicates that parents who discuss their
beliefs, attitudes and values with their children impart
moral stability and a moral framework to their children. 1
Parents are needed by their children.

Hillman, 2 Wildavsky, 3

Kane, 4 Lastoria, 5 Maginnis, 6 and Wann 7 indicate that when
religion is taken seriously and applied to life situations,
it has a positive correlation with higher self-concepts,
increased positive mental development, and moral behavior
that prompts less crime and less usage of drugs and alcohol.
Other studies conducted by Singh, McCormick, and Medora
stated that there was no significant relationship between
1Dirks, 65; Forste, 251.
2Hillman, 134.
3wildavsky, 53.

4Kane, 77.
5Lastoria, 58.
6Maginnis, Religion and Crime, 3-5.

7Wann, 562.
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religion and sexual behavior.

The discrepancy between these

two divergent views seemed to have its origin in the way
"religion" was defined.

Research that defined "religion" as

"church attendance 118 or "devotion to religious dogma 119
seemed to result in a negative correlation, whereas
"religion" defined as meaningful to the individual with an
intrinsic orientation seemed to have a positive correlation
to behavior.

The research of Kirby, Tapia, Lickona, Leming,

Pritchard, and Kilpatrick indicates that curricula which
have a strong emphasis on values result in positive
correlation with student behavior.

A value-free curriculum

tends to promote the kind of behavior it is attempting to
curtail.
The aim of this research is to describe the moral views
and values of college freshmen in conjunction with the moral
expectations of Christian school principals, to identify the
moral views held by students who graduated from Christian
schools and those who graduated from public schools, and to
ascertain whether or not Christian schools offer sex
education, chemical abuse, and ethics courses to their
students.

Pilot Studies
The research methodology consisted of two survey
8singh, 387, 391;

Medora and Burton, 251-262.

9McCormick, Izzo and Folick, 385-395.
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instruments sent to two groups--Christian school principals
and college freshmen.

The primary purpose of these surveys

was to collect information that described existing values
and behavior of students.

It also surveyed the expectations

of Christian school principals.

The instrument (Appendix A)

for Christian secondary school principals was formulated
from a 1990 survey instrument developed by the Association
of Christian Schools International (ACS!).

The design of

the ACS! survey was developed in cooperation with the Barna
Research Group of Glendale, California.

Inquiry was made to

the Barna Research Group concerning the reliability and
validity of the instrument.

In correspondence dated 21 June

1995, the Barna Research Group said,
The particular questions you asked about pilot tests
and correlation coefficients are not immediately
apparent from the study, and we'll have to look through
our archival material, as well as reconstruct some of
the background for the study. Unfortunately, the
person who would handle this is not available to
respond to your request until sometime this fall.
We
will flo our best to answer your questions at that
time.
Since the current researcher did not pretest the instrument,
the adapted survey was sent to four secondary principals of
ACS! member schools in the Mid-America region of the
association for the purpose of analysis and suggested
improvements.

After evaluating the returned reviews,

appropriate modifications and additions were made.

The

10 Barna Research Group to Dennis Fledderjohann, 21 June
1995, Transcript in the hand of Dennis Fledderjohann,
Personal Correspondence, Ellendale, North Dakota.
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following were rev is ions:

( 1) The term "alcohol" replaced

"beer" and "liquor" in question 6.

(2) Clarification in

question 3 included the category of "remarried and adopted
parents."

(3) The addition of "chaplain/Bible teacher" to

"pastor" was made in questions 7e, lOe, and 12a.

( 4) Other

minor changes in the wording of statements were also made
but did not change the concepts of the items.

The final

copy of the survey was sent to 156 ACS! principals
throughout the United States.
The second instrument (Appendix B) for college freshmen
was piloted at one of the six participating colleges.

The

survey was administered in four English composition classes
to a random sample of college freshmen who met the criteria
of being in high school one year prior to taking the survey.
The survey instrument was tested under conditions comparable
to those anticipated in the final study.

Also, the

instrument was analyzed for reliability, validity, and
clarity of questions.

The survey was given to two college

faculty members for question clarification and constructive
feedback.

There were a total of twenty-five students who

participated in the test-retest situation.

The test-retest

occurred over a period of three weeks with both test
administrations conducted under similar conditions.

Results

of the reliability testing on the pretest can be found in
Appendix B, Table 48.

Pearson's r was .873 indicating a

statistical correlation between the two sets at the .01
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level of significance.
The student survey instrument consisted of sixteen
questions, some with multiple parts.

Its "shortness" was

intentional so that unreasonable demands were not made on
each respondent's time.

After the assessment was made on

the reliability, the instrument had some minor deletions,
additions and modifications so that ambiguous statements
were reworded.

Instrument Data Collection
The principals' survey instrument was sent to ACSI
secondary school principals across the United States.

These

schools were selected on the basis of the following
criteria:
1.
2.

The school must be an ACSI continuous member since
1988.
The school must have a high school enrollment of
more than 100 students in grades 7-12 or an
enrollment of more than 200 students in grades K12.

The rationale for this criteria was that the qualifying
schools had a proven track record of academic excellence
based on ACSI standards and an adequate pool of students.
ACSI was divided into eight geographical regions.

A

total of 127 high schools were located in the Northeast
Region with 27 (21%) schools meeting the previously stated
criteria.

From these schools, fourteen (14) were randomly

selected and sent surveys; eleven (11) principals returned
their surveys.

This was a 79% return rate for the Northeast
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Region.
A total of 165 high schools were located in the
Southeast Region with 55 (33%) schools meeting the
previously stated criteria.

From these schools, twenty-

eight (28) were randomly selected and sent surveys; twenty
(20) principals returned their surveys.

This was a 71%

return rate for the Southeast Region.
A total of 197 high schools were located in the South
Central Region with 64 (32%) schools meeting the previously
stated criteria.

From these schools, thirty-two (32) were

randomly selected and sent surveys; twenty-five (25)
principals returned their surveys.

This was a 78% return

rate for the South Central Region.
A total of 180 high schools were located in the MidAmerica Region with 53 (29%) schools meeting the previously
stated criteria.

From these schools, twenty-seven (27) were

randomly selected and sent surveys; eighteen (18) principals
returned their surveys.

This was a 67% return rate for the

Mid-America Region.
A total of 35 high schools were located in the
Southwest Region with 11 (31%) schools meeting the
previously stated criteria.

From these schools, six (6)

schools were randomly selected and sent surveys; four (4)
principals returned their surveys.

This was a 67% return

rate for the Southwest Region.
A total of 105 high schools were located in the
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Southern California Region with 44 (42%) schools meeting the
previously stated criteria.

From these schools, twenty-two

(22) were randomly selected and sent surveys; fourteen (14)
principals returned their surveys.

This was a 64% return

rate for the Southern California and Nevada Region.
A total of seventy-five (75) high schools were located
in the Northern California Region with 28 (37%) schools
meeting the previously stated criteria.

From these schools,

fourteen (14) were randomly selected and sent surveys; ten
(10) principals returned their surveys.

This was a 71%

return rate for the Northern California and Nevada Region.
A total of ninety-two (92) high schools were located in
the Northwest Region with 23 (25%) schools meeting the
previously stated criteria.

From these schools, thirteen

(13) were randomly selected and sent surveys; eleven (11)
principals returned their surveys.

This was an 85% return

rate for the Northwest Region.
In summary, there were 305 (31%) qualifying high
schools out of a pool of 976 high schools.

From this total,

156 of the schools received the survey addressed to the
secondary principal or administrator.
returned, giving a 72% return rate.

Of these, 113 were
This high rate of

return was because two repetitive mailings were sent out
within a four week period.

The survey was structured in

such a way to require specific data be given or to check the
appropriate box from the available boxes given.

All
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information was based on the 1994 ACSI Directory.

Table 1

summarizes the data.
The second survey instrument was sent to six colleges
that can be characterized as (1) religious higher education
institutions accredited with reputable accrediting agencies,
(2) institutions that hold a strong mission statement that
includes religious tenets, (3) institutions that can be
classified in terms of Protestant, Evangelical or
Pentecostal, and (4) institutions that believe in the
inspiration of the Bible as the Word of God.
The administration of the college surveys was made
through the academic dean at each institution who sought the
service of freshman course faculty.

The survey instrument

was then given to students in freshman classified courses.
College freshmen were defined as those students who had been
in high school one year prior to the administration of this
survey.

Question number 3 on the college freshman survey

specifically asked, "Were you attending high school last
year at this time?"

If the answer was "No," the

respondent's survey was disqualified.
The freshman population at these religious colleges is
as follows:

(1) College "A," located in the Midwest,

enrolled 106 freshmen with thirty-six (34%) students
completing the survey.

Of those thirty-six (36) surveys;

thirty-five (97%) qualified for data tabulation.

(2)

College "B," located in the Midwest, enrolled 147 freshmen

TABLE 1
QUALIFYING ACSI SCHOOLS FOR PRINCIPALS' SURVEY

ACSI Region

Number of
High Schools
in Region

Schools
Meeting
criteria

Percentage
of
Qualifying
Schools

Schools
Receiving
survey

Number
of
surveys
Returned

Percent
of
surveys
Tabulated

1.

Northeast

127

27

21%

14

11

79%

2.

Southeast

165

55

33%

28

20

71%

3.

South Central

197

64

32%

32

25

78%

4.

Mid-America

180

53

29%

27

18

67%

5.

Southwest

35

11

31%

6

4

67%

6. southern CA

105

44

42%

22

14

64%

7. Northern CA

75

28

37%

14

10

71%

92

23

25%

13

11

85%

976

305

156

113

8.

Northwest
TOTALS

••• •• •••

..

····· .. ·····

...

I

1·

..

.

........

.

*Data is based on the 1994 ACSI School Directory
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with fifty (34%) students completing the survey.

Of those

fifty (50) surveys; thirty-six (72%) qualified for data
tabulation.

(3) College "C," located in the Midwest,

enrolled 692 freshmen with 311 (45%) students completing the
survey.

Of those 311 surveys; 157 (50%) qualified for data

tabulation.

(4) College "D," located in the Southeast,

enrolled 320 freshmen with 119 (37%) students completing the
survey.

Of those 119 surveys; 101 (85%) qualified for data

tabulation.

(5) College "E," located in the Southwest,

enrolled forty-seven (47) freshmen with thirty-seven (79%)
students completing the survey.

Of those thirty-seven (37)

surveys; twenty-eight (76%) qualified for data tabulation.
(6) College "F," located on the west coast, enrolled 132
freshmen with 123 (93%) students completing the survey.

Of

those 123 surveys; seventy-two (58%) qualified for data
tabulation.
In summary, the total freshman population was 1444
students with 676 (47%) students completing the survey.

The

total number of surveys used for research was 429 or 63% of
the total surveys received.
student survey.

Table 2 summarizes the college

Included in Appendix B is the survey and a

copy of the instructions given to each survey administrator.
As stated in the directions to the survey administrators,
the college students volunteered without coercion, requiring
approximately five minutes of time.
any kind was requested.

No identification of

The students were informed that the

TABLE 2
SUMMARY OF COLLEGE STUDENT SURVEYS

COLLEGE

Location
of
College

Total
Freshmen
student
Population*

surveys
Received

sampling
Percentage
of
Freshmen

Qualifying
Surveys
Completed

Percent
of
surveys
Tabulated

1.

college "A"

Midwest

106

36

34%

35

97%

2.

College "B"

Midwest

147

50

34%

36

72%

3.

college "C"

Midwest

692

311

45%

157

50%

4.

college "D"

Southeast

320

119

37%

101

85%

5.

College "E"

southwest

47

37

79%

28

76%

6.

College "F"

West Coast

132

123

72

58%

..

TOTALS

.. ..

..

........

93%
..

·:::·.: .: ..

1444

676

:·.::.: ...

.

...
:::.:: .....

.

..

429

I

.

•:

.....

*Data based on Fall 1994 enrollment figures.
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results would be aggregated.

The sampling of the total

freshman student body ranged from 34% to 93%.

The

difference in sampling percentages was due to the fact that
in some institutions one faculty member was asked to oversee
the administration of the surveys whereas in other
institutions two or more were asked by the academic dean.
Also, freshman student enrollment, the kind of freshman
course and the time of day were factors that brought
variance in this sampling range.
The survey data gathered from college freshmen were
divided into three types of students:
Christian school graduates;

(1) 106 students were

(2) 219 students were public

school graduates who had never attended Christian schools;
and (3) 102 students had attended both Christian and public
schools but had graduated from public schools.

The focus of

this research is on the 106 Christian school graduates and
the 219 public school graduates who had never attended a
Christian school.

Data Analysis
The data was analyzed using the chi-square, t-test, and
ANOVA statistics.

The level of confidence to determine

significance of relationships between variables was set at
the p<.05.

For hypothesis one, the statistic t-test was

used to compare the means of the expectations of the
Christian school principals with the means of the views and
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behavior of the Christian school graduates to determine
whether or not the means differed because of sampling error
or if the difference was real.

When the null hypothesis

included more than two means, analysis of variance (ANOVA)
was used to compare means to determine statistical
interaction within the groups and between groups.

For

hypothesis two, the statistic t-test was used to compare the
means on moral issues and behavior between Christian school
graduates and public school graduates who did not attend any
Christian school.

For hypothesis three, the chi-square

statistic was used which indicated the discrepancies between
observed and expected frequencies.

This statistic

determined whether such deviations were due to sampling
error or to some interdependence or correlation among the
frequencies.

Variables in the ordinal format were

configured into numeric indicators in order to facilitate
access to desired data.

The computer program "Statistical

Package for the Social Sciences" (SPSS) was used for data
analysis.

All percentages calculated were adjusted to allow

for missing values.
The independent variables are listed for each survey.
For the college freshman questionnaire, sex, age, ethnic
background, marital status, GPA, work, attendance at a
Christian school and/or public school, and geographical
setting of the school were considered as independent
variables.

For the school principal questionnaire,
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enrollment, operational years, and geographical setting were
considered as independent variables.

The dependent

variables of both surveys are behavioral expectations, moral
values, experiences, and course offerings.

However, the

limitations of this study did not allow for statistical
treatment of all the collected data.

Methodology Assumptions
The methodology makes the following assumptions:
1.

That behavior and values could be measured to some
degree of reliability and validity.

2.

That the statistical tools were appropriate for
analysis.

3.

That the pilot study adequately tested measures
and procedures.

4.

That the reliability or consistency of the
instrument that occurred during the pilot test
(test-retest) extended to the final survey
testing.

CHAPTER IV
RESEARCH FINDINGS
Our Constitution was designed only for a moral and
religious people.
It is wholly inadequate for the
government of any other.
--John Adams
The purpose of this research is to describe the moral
views of two student groups and the moral expectations of
secondary principals at Christian schools, and to determine
if sex education, chemical abuse, and ethics courses are
utilized in Christian schools.

The moral issues have been

limited to movies, heavy petting, premarital sex, abortion,
homosexuality, hard rock music, pornography, cheating,
stealing, and the use of tobacco, alcohol, and drugs.

Also,

the religious behaviors of Bible reading, praying, sharing
religious convictions, and attending church youth meetings
have been reported between Christian school graduates and
public school graduates.
The purpose of this chapter is to present the findings
of the three hypotheses.

Hypothesis 1
Hypothesis one states that the moral expectations of
Christian school principals were not significantly different
54
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from the moral values and behaviors of Christian school
graduates in the following areas:

(A) the use of tobacco

products, (B) the use of alcohol, (C) the use of illegal
drugs,

(D) abortion, (E) premarital sex, (F) homosexuality,

( G) pornography, ( H) "heavy" petting, (I) hard rock music,
and (J) movies.
In order for this hypothesis to be answered, certain
responses from the two survey instruments were analyzed.
One data source was from question 6 on the principals'
survey (Appendix A) which requested the expectations of the
principals regarding what they desired their students to
value.
Concerning the use of tobacco, 111 (99%) principals
agreed that it is never right for students to use tobacco.
Only one (1%) responded that it should be at the discretion
of the student, which resulted in a mean of 1.018 and a
standard deviation (S.D.) of .189.
Concerning alcohol use, 109 (98%) principals agreed
that it is never right for students to use alcohol.

Only

two (2%) responded that it should be at the discretion of
the student, which resulted in a mean of 1.036 and a S.D. of

.267.
Concerning illegal drugs, all principals agreed that it
is never right for students to use illegal drugs.

This

resulted in a mean of 1.000 and O as the S.D.
Concerning abortion, 111 (99%) principals agreed that
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it is never right for females to have abortions, while one
(1%) responded that it should be at the discretion of the
student.

This resulted in a mean of 1.018 and a S.D. of

.189.
Concerning premarital sex, all principals agreed that
it is never right for students to engage in premarital sex.
This resulted in a mean of 1.000 and 0 as the S.D ..
Concerning homosexuality, all principals agreed that it
is never right, giving a mean of 1.000 and 0 as the S.D.
Concerning pornography, all principals agreed that it
is never right for students to view pornography, resulting
in a mean of 1.000 and O as the S.D.
Concerning heavy petting, 108 (99%) principals agreed
that it is never right, while one (1%) responded that it
should be at the discretion of the student.

This resulted

in a mean of 1.018 and a S.D. of .192.
Concerning hard rock music, eighty (73%) principals
agreed that it is never right for students to listen to hard
rock music; however, four (4%) said it was okay, and twentyfive (23%) responded that it should be at the discretion of
the student.
.846.

This resulted in a mean of 1.495 and a S.D. of

When asked about attending hard rock concerts,

eighty-three (75%) agreed that it was never right, two (2%)
said it was okay, and twenty-five (23%) principals responded
that it should be at the discretion of the student, giving a
mean of 1.473 and a S.D. of .843.

Table 3 is a summary of
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the moral expectations that Christian school principals have
of their students.
The second source for data was from questions 14 and 15
of the students' survey (Appendix B), which requested the
views and behaviors of the students on various moral issues.
Since the focus of the hypothesis was on students who
graduated from Christian schools, the following data
analyzed this group.
Concerning the Christian school graduates' views on
premarital sex, 94.3% strongly disagreed, 4.7% disagreed,
and .9% agreed, resulting in a mean of 1.066 and a S.D. of
.285.
Concerning movies, 18.1% of Christian school graduates
strongly disagreed with viewing R-rated movies, 26.7%
disagreed, 50.5% agreed, and 4.8% strongly agreed, resulting
in a mean of 2.419 and a S.D. of .841.

However, concerning

X-rated movies, 90.5% of the Christian school graduates
strongly disagreed, and 9.5% disagreed giving a mean of
1.095 and a S.D. of .295.
Concerning the Christian school graduates' views on
pornography, 93.3% strongly disagreed, 5.7% disagreed with
reading pornography, and 1% agreed that reading pornography
was okay, giving a mean of 1.076 and a S.D. of .300.
Concerning the Christian school graduates' views on
homosexuality, 98.1% strongly disagreed and 1.9% disagreed

TABLE 3
MORAL EXPECTATIONS OF STUDENTS BY CHRISTIAN SCHOOL PRINCIPALS
FREQUENCIES

OF

RESPONSES

"OK"

MORAL ISSUES

"Never
Right"
Value=l

Mean

S.D.

Value=2

"Up to
student"
Value=3

Q6a

using tobacco

111 (99%)

0

1 ( 1 %)

1.018

.189

Q6b

Using or drinking alcohol

109 (98%)

0

2 (2%)

1.036

.267

Q6c

Taking "illegal" drugs

112 (100%)

0

0

1.000

.000

Q6d

Attending movie theaters

5 ( 5 %)

37 (34%)

66 (61%)

2.565

.584

Q6g

Heavy "petting"

108 (99%)

0

1 (1%)

1.018

.192

Q6i

Premarital intercourse

112 (100%)

0

0

1.000

.000

Q6j

Having an abortion

111 (99%)

0

1 ( 1 %)

1.018

.189

Q6k

Participating in homosexuality

111 (100%)

0

0

1.000

.000

Q61

Listening to hard rock music

80 (73%)

4 (4%)

25 (23%)

1.495

.846

Q6m

Attending hard rock concerts

83 (75%)

2 (2%)

25 (23%)

1. 4 73

.843

Q6n

Viewing pornography

112 (100%)

0

0

1.000

.000

Survey
Question
No.

V1

00
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with homosexuality, resulting in a mean of 1.019 and a S.D.
of .137.
Concerning the Christian school graduates' views on
abortion, 92.4% strongly disagreed, and 6.7% disagreed,
while 1% agreed with abortion, resulting in a mean of 1.086
and a S.D. of .314.
Concerning the Christian school graduates' views on
illegal drugs, 97.1% strongly disagreed, 1.9% disagreed, and
1% agreed with the use of illegal drugs, resulting in a mean
of 1.038 and a S.D. of .237.
Concerning the Christian school graduates' views on
"heavy" petting, 77.5% strongly disagreed and 19.6%
disagreed, while 2.9% agreed with petting, resulting in a
mean of 1.235 and a S.D. of .501.
Concerning the Christian school graduates' views on
hard rock music, 28.3% strongly disagreed, 41.4% disagreed
with listening to hard rock music, whereas 23.2% agreed and
7.1% strongly agreed with listening to hard rock music,
resulting in a mean of 2.091 and a S.D. of .893.
Concerning the Christian school graduates' views on
alcohol, 75% strongly disagreed and 22.1% disagreed with
alcohol use, while 2.9% agreed with alcohol use, resulting
in a mean of 1.279 and a S.D. of .511.

Table 4 summarizes

these moral views of Christian school graduates.
Various moral issues of Christian school graduates have
been described.

The following paragraphs address six

TABLE 4
HOW CHRISTIAN SCHOOL GRADUATES VIEW TEN MORAL ISSUES
Based on Student survey Question 14
STRONGLY
DISAGREE
Value=l

DISAGREE
Value=2

AGREE
Value=3

STRONGLY
AGREE
Value=4

MEAN

S.D.

Premarital sex

94.3%

4.7%

. 9%

0

1.066

.285

view R-rated movies

18.1%

26.7%

50.5%

4.8%

2.419

.841

View x-rated movies

90.5%

9.5%

0

0

1.095

.295

Read pornography

93.3%

5.7%

1%

0

1.076

.300

Homosexuality

98.1%

1.9%

0

0

1.019

.137

Abortion

92.4%

6.7%

1%

0

1.086

.314

Illegal drugs

9 7 .1 %

1.9%

1%

0

1.038

.237

"Heavy" petting

77.5%

19.6%

2.9%

0

1.235

.501

Listen to hard rock

28.3%

41.4%

23.2%

7.1%

2.091

.893

75%

22.1%

2.9%

0

1.279

.511

MORAL ISSUE

Drink beer

°'
0
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behaviors as reported by the graduates.
Concerning the Christian school graduates' behavior in
the use of tobacco products, 79.6% never used tobacco, 14.6%
used tobacco once or twice, 1.9% used tobacco monthly,
weekly, or daily, resulting in a mean of 1.320 and a S.D. of
.782.
Concerning Christian school graduates' behavior in the
use of alcohol, 77.9% never used alcohol, 19.2% used alcohol
once or twice, 1% used alcohol monthly, 1.9% used alcohol
weekly, resulting in a mean of 1.269 and a S.D. of .578.
Concerning Christian school graduates' behavior in the
use of drugs, 99% said that they had never used any illegal
drugs and only 1% used illegal drugs monthly, resulting in a
mean of 1.019 and a S.D. of .197.

Concerning the use of

marijuana, 97.1% said they had never used marijuana, 1% used
it once or twice, 1% used it monthly, and 1% said that they
had used marijuana daily, resulting in a mean of 1.067 and a
S.D. of .446.
drugs.

As for cocaine and heroin, no one used these

Table 5 summarizes the moral behaviors of Christian

school graduates in these selected areas.
This data was the basis from which hypothesis 1 and its
ten components were answered.

Since all surveyed students

were attending Christian colleges, the data has been
aggregated to examine the values and selected behaviors of
those students who graduated from Christian schools.

In

using the t-test statistic, a one-tailed t-test has been

TABLE 5
HOW CHRISTIAN SCHOOL GRADUATES BEHAVE ON SELECTED MORAL ISSUES
Based on student survey Question 15

NEVER
value ==1

ONCE or
TWICE
Value==2

MONTHLY
Value==3

WEEKLY
Value==4

DAILY
Value==5

MEAN

S.D.

a. use alcohol

77.9%

19.2%

1%

1.9%

0

1.269

.578

b. Use marijuana

97.1%

1%

1%

0

1%

1.067

.446

c. Use cocaine

100%

0

0

0

0

1.000

.000

d. Use heroin

100%

0

0

0

0

1. 000

.000

e. Use other illegal
drugs

99%

0

1%

0

0

1.019

.197

1.9%

1.9%

1.9%

1.320

.782

STUDENT BEHAVIOR

f. Use tobacco products

79.6%

14.6%

O"I

N
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selected because the predictability of the direction of the
difference rests with the historical purpose of schools
conveying appropriate knowledge which is usually reflected
in student views and behavior.

Also, since the collected

data is descriptive rather than exploratory in nature, the
critical values used were for a one-tailed test with the
level of significance at .05.

Hypothesis 1-A:

The moral expectations of Christian
school principals in the area of tobacco
use were not significantly different
from the moral behavior of Christian
school graduates in using tobacco
products.

TABLE 6
COMPARISON OF PRINCIPALS' EXPECTATIONS AND
CHRISTIAN SCHOOL GRADUATES' VIEWS ON TOBACCO USE
GROUP

PRINCIPALS

GRADUATES

No. of cases

112

103

Means

1. 018

1. 32

S.D.

.19

.77

df (paired)

108

Critical t-value

1.645*

t-test
3.85
*.05 level of s1gn1f1cance for one-tailed test

The data concerning tobacco use gave a mean of 1.018
with a S.D. of .19 for the principals, and a mean of 1.32
with a S.D. of .77 for the graduates of Christian schools.
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Since the t-test value of 3.85 is greater than the critical
value of 1.645 at the significance level of .05, the
previously stated null hypothesis is rejected.

This means

that there was a statistical difference between the means of
the two groups.

Table 6 summarizes the data.

Hypothesis 1-B:

The moral expectations of Christian
school principals were not significantly
different in the area of alcohol use
from the moral values and behavior of
Christian school graduates in their view
and use of alcohol.

TABLE 7
COMPARISON OF PRINCIPALS' EXPECTATIONS AND
CHRISTIAN SCHOOL GRADUATES' VIEWS AND USE OF ALCOHOL
BEHAVIOR
of
GRADUATES

GROUP

PRINCIPALS

VIEWS of
GRADUATES

No. of cases

111

104

104

Means

1. 04

1. 27

1. 27

S.D.

.27

.5

. 57

Sum of scores

115

133

132

Sum of squared means

3.9983

27.305

34.461

df

110

103

103

w

.208

B

2.05475

Critical F value

3.00*

F ratio
9.8786
*Critical value at .05 level of significance
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The mean for the principals' expectations was 1.04 with
a S.D. of .27 for the use of alcohol.

The Christian school

graduates' mean was 1.27 with a S.D. of .5 for their view of
alcohol, but the mean was 1.27 with a S.D. of .57 in their
use of alcohol.

Since the F value of 9.88 was greater than

the critical value of 3.00 at the .05 level of significance,
the null hypothesis is rejected.

The ANOVA statistic does

not designate which pairs of groups have statistical means.
Table 7 summarizes the data.
When a t-test was used to determine if a statistical
difference of the means existed between the expectations of
the principals and the use of alcohol, the t-test proved to
be statistically significant.

Since the t-test value of

3.70 was greater than the critical value of 1.645 at the
significance level of .05, a difference existed between the
means of alcohol use by Christian school graduates and the
expectations of Christian school principals.
is rejected.

The hypothesis

The same was true between the expectations of

principals and the numbers of students disagreeing with
alcohol use.

Since the t-test value of 4.31 was greater

than the critical value of 1.645 at the significance level
of .05, the hypothesis is rejected which indicates a
statistical difference exists between the expectations of
principals and the value of not drinking alcohol by the
Christian school graduates.

Table 8 summarizes the data.

However, when the t-test statistic was used between the
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means of the views of students and their use of alcohol, no
statistical significance was noted, as the t-test value of
.15 was less than the critical value of 1.645 at the
significance level of .05.

This hypothesis is not rejected,

implying that the value of disagreeing with alcohol use was
statistically similar to the behavior of the graduates in
not using alcohol.

Of the Christian school graduates, 97%

disagreed with the use of alcohol, while 78% never used
alcohol and only 19% experimented with alcohol.

TABLE 8
COMPARISON OF PRINCIPALS' EXPECTATIONS AND
CHRISTIAN SCHOOL GRADUATES' VIEWS ON ALCOHOL USE

PRINCIPALS'
EXPECTATIONS

GRADUATES'
USE of
ALCOHOL

GRADUATES'
DISAGREEMENT
WITH ALCOHOL

No. of
cases

109

109

109

Means

1. 037

1. 27

1. 27

S.D.

.270

.572

.503

GROUP

df
(paired)

109

Critical
t-value

1.645*

3.70
t-test
4.31
. :-:.::
..·· ..
-:·.:·<.::::/ ................ ·.::
••i•·····L··.················· Jw·.·········x >
*.05 level of s1gn1f1cance for one-tailed test

Hypothesis 1-C:

The moral expectations of Christian
school principals were not significantly
different in the area of drug use from
the moral values and behavior of Christian school graduates in using drugs.
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Concerning the principals' view of drugs, their
unanimous view was "never right," a means of 1.000 with a
S.D. of 0.

The view of Christian school graduates was a

mean of 1.038 with a S.D. of .237.

Concerning the use of

marijuana, the graduates had a mean of 1.067 with a S.D. of
.446.

As for other illegal drugs, the mean was 1.019 and

the S.D. was .197 for the graduates' use of such drugs.

For

cocaine and heroin, no use was reported, giving a mean of
1.000 and a S.D. of 0.

Since the F ratio of 1.852 was less

than the F critical value of 2.37 at the .05 significance
level, the null hypothesis as previously stated fails to be
rejected.

This means that there was no significant

difference among the means of the expectations of the
principals, the views of the graduates and their use of
drugs such as marijuana, cocaine, heroin and other illegal
drugs.

Table 9 summarizes the data.

Hypothesis 1-D:

The moral expectations of Christian
school principals were not significantly
different in the area of abortion from
the moral values of Christian school
graduates.

The principals' view of abortion was "never right" with
a mean of 1.018 and a S.D. of .19, while the Christian
school graduates had a mean of 1.17 and a S.D. of .314.
Since the t-test value of 1.6 was less than the critical
value of 1.645, the null hypothesis as previously stated
failed to be rejected.

This indicates that there is no

TABLE 9
COMPARISON OF PRINCIPALS' EXPECTATIONS AND
CHRISTIAN SCHOOL GRADUATES' VIEWS AND USE OF DRUGS
USE of
MARIJUANA

USE of
ILLEGAL
DRUGS by
GRADUATES

PRINCIPALS

VIEWS of
GRADUATES

GRADUATES

USE of
COCAINE &
HEROIN by
GRADUATES

No. of cases

112

105

104

104

103

Means

1.000

1.038

1.067

1.000

1.019

S.D.

.000

.237

.446

.000

.197

sum of scores

112

109

111

104

105

sum of squared means

0

6.455

13.586

0

3.96

df

111

104

103

103

102

GROUP

by

w

.045891

B

.085

critical F value

2.37*

F ratio

.

-

.

1.852
g

-

0\
CX>

69
statistical difference between the means of the two groups,
and the t-test concludes that the differences which exist
are probably due to chance.

Table 10 summarizes the data.

TABLE 10
COMPARISON OF PRINCIPALS' EXPECTATIONS AND CHRISTIAN
SCHOOL GRADUATES' VIEWS ON ABORTION ISSUE
GROUP

PRINCIPALS

GRADUATES

No. of cases

112

105

Means

1.018

1.17

S.D.

.19

.314

df (pairs)

110

Critical t-value

1.645*

1.60
t-test
*.05 level of s1gn1f1cance for one-tailed test

Hypothesis 1-E:

The moral expectations of Christian
school principals were not significantly
different in the area of premarital sex
from the moral values of Christian
school graduates.

The moral expectations of principals concerning
premarital sex were unanimous with a mean of 1.000 and O as
the S.D., whereas the mean was a 1.063 with a S.D. of .28
for the graduates.

Since the t-test value of 2.38 is

greater than the critical t-value of 1.645 at the .05
significance level, the null hypothesis as stated previously
is rejected.

This indicates that the means of the two

groups are statistically different.

Table 11 summarizes the
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data.

TABLE 11
COMPARISON OF PRINCIPALS' EXPECTATIONS AND CHRISTIAN
SCHOOL GRADUATES' VIEWS ON PREMARITAL SEX
GROUP

PRINCIPALS

GRADUATES

No. of cases

112

106

Means

1. 000

1. 063

S.D.

.000

.28

df (pairs)

111

Critical t-value

1.645*

t-test
2.38
*.05 level of s1gn1f1cance for one-tailed test

Hypothesis 1-F:

The moral expectations of Christian
school principals were not significantly
different in the area of homosexuality
from the moral values of Christian
school graduates.

The moral expectations of principals concerning the
issue of homosexuality were unanimous with a mean of 1.000
and Oas the S.D., whereas the mean was a 1.019 with a S.D.
of .135 for the Christian school graduates.

Since the t-

test value of 1.42 is less than the critical t-value of
1.645 at the .05 significance level, the null hypothesis as
stated previously fails to be rejected.

This indicates that

the means of the two groups are not statistically different,
and the t-test concludes that any differences are due to
chance.

Table 12 summarizes the data.
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TABLE 12
COMPARISON OF PRINCIPALS' EXPECTATIONS AND CHRISTIAN
SCHOOL GRADUATES' VIEWS ON HOMOSEXUALITY
GROUP

PRINCIPALS

GRADUATES

No. of cases

111

105

Means

1.000

1. 019

S.D.

.000

.135

df (pairs)

109

Critical t-value

1.645*

t-test
1. 42
*.05 level of s1gn1f1cance for one-tailed test

Hypothesis 1-G:

The moral expectations of Christian
school principals were not significantly
different in the area of pornography
from the moral values of Christian
school graduates.

The moral expectations of principals concerning the
issue of pornography were unanimous with a mean of 1.000 and
Oas the S.D., whereas the mean was a 1.07 with a S.D. of
.30 for the Christian school graduates.

Since the t-test

value of 2.59 is greater than the critical t-value of 1.645
at the .05 significance level, the null hypothesis as stated
previously is rejected.

This indicates that the means of

the two groups are statistically different.
summarizes the data.

Table 13
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TABLE 13
COMPARISON OF PRINCIPALS' EXPECTATIONS AND
CHRISTIAN SCHOOL GRADUATES' VIEWS ON PORNOGRAPHY
GROUP

PRINCIPALS

GRADUATES

No. of cases

112

106

Means

1.000

1.07

S.D.

.000

.30

df (pairs)

110

Critical t-value

1. 645*

t-test
2.59
*.05 level of significance for one-tailed test

Hypothesis 1-H:

The moral expectations of Christian
school principals were not significantly
different in the area of heavy petting
from the moral values of Christian
school graduates.

TABLE 14
COMPARISON OF PRINCIPALS' EXPECTATIONS AND
CHRISTIAN SCHOOL GRADUATES' VIEWS ON PETTING
GROUP

PRINCIPALS

GRADUATES

No. of cases

109

102

Means

1. 02

1. 25

S.D.

.193

.5

df (pairs)

104

Critical t-value

1. 645*

t-test
4.32
*.05 level of significance for one-tailed test

The moral expectations of principals concerning the
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issue of heavy petting had a mean of 1.02 and .193 as the
S.D., whereas the mean was a 1.25 with a S.D. of .5 for the
Christian school graduates.

Since the t-test value of 4.32

is greater than the critical t-value of 1.645 at the .05
significance level, the null hypothesis as stated previously
is rejected.

This indicates that the means of the two

groups are statistically different.

Table 14 summarizes the

data.

Hypothesis 1-I:

The moral expectations of Christian
school principals were not significantly
different in the area of hard rock music
from the moral values of Christian
school graduates.

TABLE 15
COMPARISON OF PRINCIPALS' EXPECTATIONS AND
CHRISTIAN SCHOOL GRADUATES' VIEWS ON HARD ROCK MUSIC
GROUP

PRINCIPALS

GRADUATES

No. of cases

109

99

Means

1. 49

2.07

S.D.

.84

.88

df (pairs)

101

Critical t-value

1.645*

5.02
t-test
*.05 level of significance for one-tailed test

The moral expectations of principals concerning the
issue of listening to hard rock music had a mean of 1.49 and
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.84 as the S.D.

For the Christian school graduates, the

mean was a 2.07 with a S.D. of .88 indicating greater
diversity in this issue than in other issues.

Since the t-

test value of 5.02 is greater than the critical t-value of
1.645 at the .05 significance level, the null hypothesis as
stated previously is rejected.

This indicates that the

means of the two groups are statistically different.

Table

15 summarizes the data.

Hypothesis 1-J:

The moral expectations of Christian
school principals were not significantly
different in the area of movies from the
moral values of Christian school
graduates.

The mean for the principals' expectations was 2.56 with
a S.D. of .58 for watching movies.

The Christian school

graduates' mean for watching R-rated movies was 2.4 with a
S.D. of .83.

However, the graduates' mean for watching X-

rated movies was 1.09 with a S.D. of .29.

Since the F value

of 602.622 was greater than the critical value of 3.00 at
the .05 level of significance, the null hypothesis is
rejected.

This implies that the mean differences are

significant between groups and kinds of movies observed.
Table 16 summarizes the data.

Summary of Hypothesis 1
The preceding analysis of ten selected moral issues
indicates that three of the ten hypotheses failed to be
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TABLE 16
COMPARISON OF PRINCIPALS' EXPECTATIONS AND
CHRISTIAN SCHOOL GRADUATES' VIEWS ON MOVIES

GROUP

PRINCIPALS

GRADUATES
VIEW of
R-RATED
MOVIES

No. of cases

108

105

105

Means

2.5

2.4

1. 09

S.D.

.58

.83

.29

Sum of scores

277

254

115

Sum of squared means

12.246

11.811

12.489

df

107

104

104

w

.115

B

69.3015

Critical F value

3.00*

GRADUATES
VIEW of
X-RATED
MOVIES

602.626
F ratio
*Critical value at .05 level of significance

rejected.

No significant differences in the means were

found in the use of illegal drugs and on the issues of
abortion and homosexuality.
null hypotheses.

Seven hypotheses rejected the

Significant differences in the means were

found in the use of tobacco and alcohol and on the issues of
premarital sex, pornography, heavy petting, hard rock music,
and movies.

With the exception of the movie issue, students

had a higher mean value than principals.
differences exist?

Why did these

The data indicate that most of the moral

expectations held by the Christian school principals do not
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become actuality in the belief structure and behavior of
Christian school graduates.

Table 17 summarizes the data.

Hypothesis 2
The hypothesis states that there were no significant
differences between the moral values of Christian school
graduates and public school graduates.
In answering this hypothesis, "Christian school
graduates" were understood as those students who graduated
from Christian high schools regardless of the number of
years they may have attended a public school.

"Public

school graduates" referred to those students who did NOT
attend a Christian school for either their elementary or
secondary education.

Also, "moral values" were defined in

terms of the personal beliefs and behaviors held by these
students during their high school years in several areas-premarital sex, cheating, movies, pornography, stealing,
homosexuality, abortion, illegal drugs, heavy petting, hard
rock music, and alcohol.
Of the total respondents, 106 (25%) students graduated
from Christian high schools and 219 (51%) students graduated
from public high schools.

The remaining 102 students (24%)

attended both Christian and public schools, but ultimately
graduated from a public school.

This hypothesis has

addressed the first two groups--the 106 Christian school
graduates and the 219 public school graduates.

TABLE 17
DATA SUMMARY

HYPOTHESIS 1

Part

Issue

Statistic

Value

Means of
Principals

Means of
students

Results

A

Tobacco use

t-Test*

3.85

1.018

1.32

Rejected

B

Alcohol use

AN OVA+

9.88

1.04

1.27

Rejected

1.038

Failed
to
Reject

c

AN OVA+

Drug use

1.85

1.000

D

Abortion

t-Test*

1.60

1.018

1.1 7

Failed
to
Reject

E

Premarital
sex

t-Test*

2.38

1.000

1.063

Rejected

F

Homosexuality

t-Test*

1.42

1.000

1. 019

Failed
to
Reject

G

Pornography

t-Test*

2.59

1.000

1.07

Rejected

H

Heavy petting

t-Test*

4.32

1. 02

1.25

Rejected

I

Hard rock
music

t-Test*

5.02

1.49

2.07

Rejected

J

Movies

AN OVA+

602.6

.

-

.

+critical F Value
+critical F Value

2.4/1.09
2.5
Rejected
.
-- .
3.00 @ .05 level of significance
2.37 @ .05 level of significance

. -.-

=
=

-

-...J
-...J
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T-tests were used to determine if any statistical
differences of the means existed between the Christian
school graduates and the public school graduates in the area
of their moral values.
On the issue of premarital sex, the Christian school
graduates had a mean of 1.066 and a S.D. of .285, whereas
the public school graduates had a mean of 1.147 and a S.D.
of .428.

Since the t-test value of 2.32 was greater than

the critical value of 1.645 at the significance level of
.05, the difference between the means was significant,
indicating a statistical difference in how students value
this issue.

Table 18 summarizes the data.

TABLE 18
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON PREMARITAL SEX

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

106

218

Means

1. 066

1.147

S.D.

.285

.428

df

322

Critical t-value

1.645*

t-test
2.32
*.05 level of s1gn1f1cance for one-tailed test

On the issue of cheating on an exam, the Christian
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school graduates had a mean of 1.181 and a S.D. of .475,
whereas the public school graduates had a mean of 1.233 and
a S.D. of .435.

Since the t-test value of 1.21 was less

than the critical value of 1.645 at the significance level
of .05, the difference between the means was not
significant, indicating that the value of cheating was
comparable.

Table 19 summarizes the data.

TABLE 19
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON CHEATING

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

106

217

Means

1.181

1.233

S.D.

.475

.435

df

321

Critical t-value

1.645*

1.21
t-test
*.05 level of s1gn1f1cance for one-tailed test

On the issue of watching R-rated or X-rated movies, the
students demonstrated a strong disagreement with X-rated
movies, while R-rated movies bordered slightly on the
disagreement side.

For R-rated movies, the Christian school

graduates had a mean of 2.424 and a S.D. of .840, whereas
the public school graduates had a mean of 2.439 and a S.D.
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of .769.

Since the t-test value of .18 was less than the

critical value of 1.645 at the significance level of .05,
the difference between the means was not significant,
indicating that both groups have similar values on R-rated
movies.

For X-rated movies, the Christian school graduates

had a mean of 1.091 and a S.D. of .289, whereas the public
school graduates had a mean of 1.139 and a S.D. of .361.
Since the t-test value of 1.55 was less than the critical
value of 1.645 at the significance level of .05, the
difference between the means was not significant, indicating
that both groups have similar views on X-rated movies.
Table 20 summarizes the data.

TABLE 20
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON MOVIES
R-RATED MOVIES

X-RATED MOVIES

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

105

213

105

217

Means

2.424

2.439

1. 091

1.139

S.D.

.840

.769

.289

.361

df
Critical tvalue

316

320
1.645*

t-test
.18
1. 55
*.05 level of s1gn1f1cance for one-tailed test
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On the issue of reading pornography, the Christian
school graduates had a mean of 1.077 and a S.D. of .301,
whereas the public school graduates had a mean of 1.112 and
a S.D. of .329.

Since the t-test value of 1.09 was less

than the critical value of 1.645 at the significance level
of .05, the difference between the means was not
significant, indicating strong disagreement to reading
pornography.

Table 21 summarizes the data.

TABLE 21
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON PORNOGRAPHY

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

105

217

Means

1. 077

1.111

S.D.

.301

.329

df

320

Critical t-value

1.645*

t-test
1. 09
*.05 level of significance for one-tailed test

On the issue of stealing something worth less than $5,
the Christian school graduates had a mean of 1.057 and a
S.D. of .232, whereas the public school graduates had a mean
of 1.118 and a S.D. of .378.

Since the t-test value of 2.00

was greater than the critical value of 1.645 at the .05
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significance level, the difference between the means was
significant, indicating a statistical difference in how
students value the moral issue of stealing.

Possibly, the

issue of the cost (less than $5) correlated to the
significance of the means.

Table 22 summarizes the data.

TABLE 22
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON STEALING

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

106

218

Means

1. 057

1.118

S.D.

.232

.378

df

322

Critical t-value

1.645*

t-test
2.00
* .05 level of si g nif icance for one-tailed tes t

On the issue of homosexuality, the Christian school
graduates had a mean of 1.019 and a S.D. of .138, whereas
the public school graduates had a mean of 1.067 and a S.D.
of .287.

Since the t-test value of 2.15 was greater than

the critical value of 1.645 at the significance level of
.05, the difference between the means was significant,
indicating a statistical difference in how students value
the moral issue of homosexuality.

Although both groups had
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a mean of 1, indicating strong disagreement, the possible
cultural and school environment may have decreased the
intensity of the issue for some and increased the
acceptability of the issue for others.

Table 23 summarizes

the data.

TABLE 23
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON HOMOSEXUALITY

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

105

217

Means

1. 019

1. 067

S.D.

.138

.287

df

320

Critical t-value

1.645*

t-test
2.15
*.05 level of s1gn1f1cance for one-tailed test

On the issue of abortion, the Christian school
graduates had a mean of 1.088 and a S.D. of .316, whereas
the public school graduates had a mean of 1.127 and a S.D.
of .362.

Since the t-test value of 1.18 was less than the

critical value of 1.645 at the significance level of .05,
the difference between the means was not significant,
indicating that both groups strongly disagreed with
abortion.

Table 24 summarizes the data.
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TABLE 24
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON ABORTION

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

105

214

Means

1. 088

1.127

S.D.

.316

.362

df

317

Critical t-value

1.645*

1.18
t-test
*.05 level of significance for one-tailed test

On the issue of illegal drugs, the Christian school
graduates had a mean of 1.039 and a S.D. of .238, whereas
the public school graduates had a mean of 1.058 and a S.D.
of .254.

Since the t-test value of .78 was less than the

critical value of 1.645 at the significance level of .05,
the difference between the means was not significant,
indicating that both groups have similar values of strong
disagreement concerning illegal drugs.

Table 25 summarizes

the data.
On the issue of heavy petting, the Christian school
graduates had a mean of 1.256 and a S.D. of .501, whereas
the public school graduates had a mean of 1.232 and a S.D.
of .446.

Since the t-test value of .52 was less than the

critical value of 1.645 at the significance level of .05,
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TABLE 25
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON ILLEGAL DRUGS

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

105

216

Means

1.039

1. 058

S.D.

.238

.254

df

319

Critical t-value

1.645*

t-test
.78
*.05 level of significance for one-tailed test

the difference between the means was not significant,
indicating that both groups have similar values concerning
heavy petting.

Table 26 summarizes the data.

TABLE 26
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON HEAVY PETTING

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

102

218

Means

1. 256

1. 232

S.D.

.501

.446

df

318

Critical t-value

1. 645*

I

.52
t-test
*.05 level of significance for one-tailed test
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On the issue of hard rock music, the Christian school
graduates had a mean of 2.079 and a S.D. of .890, whereas
the public school graduates had a mean of 2.226 and a S.D.
of .858.

Since the t-test value of 1.57 was less than the

critical value of 1.645 at the significance level of .05,
the difference between the means was not significant,
indicating that both groups have similar values of
disagreement.

Since the mean was between the disagree and

agree category, it could imply that this value is becoming
Table 27 summarizes the data.

more acceptable.

TABLE 27
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON HARD ROCK MUSIC

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

99

210

Means

2.079

2.226

S.D.

.890

.858

df

307

Critical t-value

1.645*

t-test
1.57
*.05 level of s1gn1f1cance for one-tailed test

On the issue of alcohol, the Christian school graduates
had a mean of 1.280 and a S.D. of .511, whereas the public
school graduates had a mean of 1.203 and a S.D. of .427.
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Since the t-test value of 1.69 was greater than the critical
value of 1.645 at the significance level of .05, the
difference between the means of the two groups was
significant, indicating that both groups have slight
differences in views concerning alcohol.

Table 28

summarizes the data.

TABLE 28
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' VIEWS ON ALCOHOL

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

104

217

Means

1. 280

1.203

S.D.

.511

.427

df

319

Critical tvalues

1. 645*

1. 69
t-test
*.05 level of s1gn1f1cance for one-tailed test

In reviewing these twelve moral issues, several
comments must be made.

First, ten of the twelve issues have

a mean of "1" indicating a strong disagreement on this
issue.

Two of the issues--R-rated movies and hard rock

music--have a mean ranging from 2.0 to 2.4, indicating
disagreement but a bias toward agreement, particularly with
the 2.4 mean.

This would indicate that, overall, the

88
students from both groups have similar views.

Second, the

three issues--premarital sex, stealing, and homosexuality-which were statistically significant according to the ttest, were not in contradiction to the other group; rather
it seems to imply that the key to the difference is the
intensity of disagreement to that issue.

Third, views on

alcohol use seem to be borderline and could go either way
depending upon the predictability direction of the
difference.

Fourth, eight of the moral issues were found to

not be statistically significant.

In other words, on 66% of

the surveyed issues, Christian school graduates and public
school graduates do not have any significant statistical
differences in the way they view most moral issues.
Having considered the views of these two groups, is
their behavior on moral issues consistent with their moral
values?

The following t-tests were used to determine if any

statistical differences of the means existed between the
Christian school graduates and the public school graduates
in the area of selected religious and moral behaviors.

The

following investigates these moral behaviors: use of
alcohol, marijuana, cocaine, heroin, other illegal drugs,
and tobacco products.
Concerning the use of alcohol, the Christian school
graduates had a mean of 1.268 and a S.D. of .578, whereas
the public school graduates had a mean of 1.488 and a S.D.
of .790.

Since the t-test value of 3.23 was greater than
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the critical value of 1.645 at the significance level of

.05, the difference between the means was significant,
indicating a statistical difference in behavior between
Christian school graduates and public school graduates.
Table 29 summarizes the data.

TABLE 29
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND PUBLIC
SCHOOL GRADUATES' BEHAVIOR ON THE USE OF ALCOHOL

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

104

216

Means

1. 268

1. 488

S.D.

.578

.790

df

318

Critical t-value

1. 645*

t-test
3.23
*.05 level of s1gn1f1cance for one-tailed test

Concerning the use of drugs, for marijuana the
Christian school graduates had a mean of 1.068 and a S.D. of

.446, whereas the public school graduates had a mean of
1.087 and a S.D. of .409.

Since the t-test value of .45 was

less than the critical value of 1.645 at the .05 level of
significance, the difference between the means was not
significant, indicating that the means of the two groups are
equal.

For cocaine and heroin, neither group used these
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drugs.

For other illegal drugs, the Christian school

graduates had a mean of 1.0196 and a S.D. of .198, whereas
the public school graduates had a mean of 1.01 and a S.D. of
.140.

Since the t-test value of .58 was less than the

critical value of 1.645 at the significance level of .05,
the difference between the means was not significant,
indicating that the means of the two groups were similar.
It is interesting to note that the S.D. of Christian school
graduates is higher than public school graduates in both
areas of use.

Table 30 summarizes the data.

TABLE 30
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND PUBLIC
SCHOOL GRADUATES' BEHAVIOR ON THE USE OF DRUGS
USE OF OTHER ILLEGAL
DRUGS

USE OF MARIJUANA
GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

104

218

103

216

Means

1. 068

1. 087

1. 02

1. 01

S.D.

.446

.409

.198

.140

df
Critical tvalue

320

318
1.645*

.58
t-test
.45
*.05 level of significance for one-tailed test

On the use of tobacco, the Christian school graduates
had a mean of 1.323 and a S.D. of .787, whereas the public
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school graduates had a mean of 1.423 and a S.D. of .967.
Since the t-test value of 1.14 was less than the critical
value of 1.645 at the significance level of .05, the
difference between the means was not significant, indicating
no statistical difference in behavior between Christian
school graduates and public school graduates.

Table 31

summarizes the data.

TABLE 31
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND PUBLIC
SCHOOL GRADUATES' BEHAVIOR ON THE USE OF TOBACCO

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

103

214

Means

1. 323

1. 423

S.D.

.787

.967

df

315

Critical t-value

1. 645*

t-test
1.14
*.05 level of s1gn1f1cance for one-tailed test

Having viewed "immoral" behavior, the following
investigates the religious behaviors of reading the Bible,
praying, sharing religious convictions, and attending church
youth meetings.

Concerning reading the Bible, the Christian

school graduates had a mean of 4.52 and a S.D. of .656,
whereas the public school graduates had a mean of 4.194 and
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a S.D. of .835.

Since the t-test value of 4.35 was greater

than the critical value of 1.645 at the .05 significance
level, the difference between the means was significant,
indicating a statistical difference in behavior between
Christian school graduates and public school graduates.
Possibly the "religious" behavior of reading the Bible in
the Christian school environment skewed the data because
such behavior is mandatory.

Table 32 summarizes the data.

TABLE 32
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND PUBLIC
SCHOOL GRADUATES' BEHAVIOR IN BIBLE READING

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

102

216

Means

4.52

4.194

S.D.

.656

.835

df

316

Critical t-value

1.645*

4.35
t-test
*.05 level of significance for one-tailed test

Concerning prayer, the Christian school graduates had a
mean of 4.87 and a S.D. of .33, whereas the public school
graduates had a mean of 4.72 and a S.D. of .66.

Since the

t-test value of 3.39 was greater than the critical value of
1.645 at the significance level of .05, the difference
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between the means was significant, indicating a statistical
difference in behavior between Christian school graduates
and public school graduates.

Again, the religious behavior

of prayer in the Christian school environment probably
skewed the data because such behavior is acceptable in such
a setting, while prayer in public schools has been shunned.
Table 33 summarizes the data.

TABLE 33
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND
PUBLIC SCHOOL GRADUATES' BEHAVIOR ON PRAYER

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

105

215

Means

4.87

4.72

S.D.

.33

.66

df

318

Critical t-value

1.645*

3.39
t-test
*.05 level of significance for one-tailed test

Concerning the religious behavior of sharing religious
convictions with others, the Christian school graduates had
a mean of 3.74 and a S.D. of .91, whereas the public school
graduates had a mean of 3.38 and a S.D. of 1.01.

Since the

t-test value of 4.03 was greater than the critical value of
1.645 at the significance level of .05, the difference

94
between the means was significant, indicating a statistical
difference in behavior between Christian school graduates
and public school graduates.

Again, the environment

probably affected the findings as the Christian school
environment would tend to encourage such behavior while the
public school environment would be resistant.

Table 34

summarizes the data.

TABLE 34
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND PUBLIC
SCHOOL GRADUATES' BEHAVIOR ON SHARING RELIGIOUS CONVICTIONS

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

102

216

Means

3.74

3.38

S.D.

.91

1.01

df

316

Critical t-value

1.645*

t-test
4.03
*.05 level of significance for one-tailed test

Concerning attendance at church youth meetings, the
Christian school graduates had a mean of 3.952 and a S.D. of
.59, whereas the public school graduates had a mean of 3.86
and a S.D. of .62.

Since the t-test value of 1.63 was less

than the critical value of 1.645 at the .05 significance
level, the difference between the means was not significant,
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indicating that the two groups are similar in their views of
sharing religious convictions.

Table 35 summarizes the

data.

TABLE 35
COMPARISON OF CHRISTIAN SCHOOL GRADUATES' AND PUBLIC SCHOOL
GRADUATES' BEHAVIOR ON ATTENDING CHURCH YOUTH MEETINGS

GROUP

CHRISTIAN
SCHOOL
GRADUATES

PUBLIC
SCHOOL
GRADUATES

No. of cases

105

217

Means

3.952

3.86

S.D.

.59

.62

df

320

Critical t-value

1.645*

1. 63
t-test
* .05 level of si g nif icance for one-tailed tes t

In reviewing these selected behaviors, several comments
must be made.

First, the behaviors dealing with alcohol,

drugs, and tobacco use have a mean of 1, with a range of 1
to 1.5 indicating that such behavior tends to be in the
"never" category.

The mean for religious behavior, on the

other hand, resides in the monthly or weekly or daily
categories with a range of 3.4 to 4.9.

Statistical

significance in the means was found in four of the
behaviors, with three in the religious sector.

This would

imply that significant behavioral differences were found
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more in the religious activities than other "immoral"
behaviors.

Second, just as the students' views on alcohol

were marginally significant, the behavior between the two
groups was statistically significant.

Does this reflect the

possible tension found in the views and behaviors of these
two groups?

Further research is needed.

Third, for the

Christian school graduates the four religious behaviors have
less dispersion than for the public school graduates.

The

Christian school environment positively affected such
behaviors while the public school students would not have
experienced such support.

In other words, of the ten

behaviors investigated, six were not significant and four
were significant; of these four, three resided in the
religious behavior area.
School environments were not discussed, yet they must
be taken into consideration.

It would seem that more

opportunities to challenge the students' morals would exist
in the public schools.

In all likelihood, the Christian

school students would probably not have as many
opportunities, nor would the intensity of the experience be
as great as would be found in the public schools.

Survey

questions did not investigate this environmental factor.
In conclusion, the hypothesis that states that there
were no significant differences between the moral values of
Christian school graduates and public school graduates fails
to be rejected; however, several areas (e.g. alcohol use and
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participation in various religious behavior) need further
clarification and research.
Several other factors need to be noted because there
are other influences that shape students' moral values and
behavior.

Students who have been labeled ''public school

graduates" need to be represented in terms of their
background.

How do the home environments of students who

went to public schools differ from the home environments of
students who graduated from Christian schools?
The answer to this question was found from the data on
question nine of the student survey.

In the home

environment, 19.9% of the public school graduates indicated
that alcoholic beverages could be found; whereas, 6.6% of
the Christian school graduates indicated this, giving a
variance of 12.9%.
Concerning illegal drugs, 3.3% of the public school
graduates and 1.9% of the Christian school graduates
indicated that these were found in their homes, giving a
variance of 1.4%.
Concerning pornography, 6.5% of the public school
graduates and 1.9% of the Christian school graduates
indicated that this was found in their homes, giving a
variance of 4.6%.
Concerning tobacco products, 18.6% of the public school
graduates and 4.7% of the Christian school graduates
indicated that these were found in their homes, giving a
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variance of 13.9%.
Concerning church attendance of at least twice a month,
80% of the public school graduates and 92.5% of the
Christian school graduates indicated that they attended
church meetings that frequently, giving a variance of 12.5%.
Concerning family prayer before meals, 73.5% of the
public school graduates and 92.5% of the Christian school
graduates indicated that their families prayed before meals,
giving a variance of 19%.
Concerning family prayer twice a week, 19.5% of the
public school graduates and 34.9% of the Christian school
graduates indicated that their families prayed twice a week,
giving a variance of 15.4%.
Concerning family Bible reading twice a week, 18.6% of
the public school graduates and 26.4% of the Christian
school graduates indicated that their families read the
Bible twice a week, giving a variance of 7.8%.

Table 36

summarizes the data.
This data indicates some differences in terms of what
could be found at home.

The greatest differences in terms

of percentages (19 and 15.4 percentage points respectively)
were found in the practice of family prayers followed by the
use of tobacco products (four times more prevalent in the
public school graduates' homes), alcohol (three times more
prevalent in the public school graduates' homes), and church
attendance.

Church attendance by the public school
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TABLE 36
HOME ENVIRONMENT OF PUBLIC SCHOOL
AND CHRISTIAN SCHOOL GRADUATES

FOUND AT HOME

PUBLIC
School
Graduates

CHRISTIAN
School
Graduates

Variance

Alcoholic
beverages

19.5%

6.6%

12.9%

Illegal drugs

3.3%

1. 9%

1.4%

Pornography

6.5%

1. 9%

4.6%

Tobacco products

18.6%

4.7%

13.9%

Church attendance
twice per month

80%

92.5%

12.5%

Family prayer
before meals

73.5%

92.5%

19%

Family prayer
twice per week

19.5%

34.9%

15.4%

Family Bible
reading
twice per week

18.6%

26.4%

7.8%

graduates was 80% compared with 92.5% for the Christian
school graduates.

All "immoral" components have higher

percentages and all "religious" components have lower
percentages for the public school graduates as compared with
the Christian school graduates.

Although this question was

a multiple response question, the data implies a slight
percentage difference in the home environments of those
students who went to public schools as contrasted with those
students who graduated from Christian schools.

The reasons

for parents choosing to send their children to Christian
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schools rather than to public schools needs further
research.

The motivation of the parents, the economic

status, and the geographical location need further research;
however, these factors affect the home environment and the
decisions of parents which influence the students'
schooling.
This data would tend to support the premise that the
students who attended public schools came from Christian
homes whose values were largely accepted by the students,
thus reflecting the values found in their home backgrounds.
The reason for the variance between Christian school
graduates and public school graduates could possibly be
found in the intensity of religious fervency in the home,
the availability of Christian schools in the area, and the
economic status of the family.

Would this not infer that

the influence of the home is greater than the influence of
the school?

Summary of Hypothesis 2
The preceding analysis of the views and behaviors of
Christian school graduates and public school graduates
indicates that in twelve areas the means are similar, and in
eight areas the means are statistically significant.
However, if the religious behaviors were discarded due to
the claim of separation of church and state, fifteen areas
would be similar.

With the exception of religious behavior,
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public school graduates had higher mean values, though
Christian school graduates had higher mean values on views
of petting, alcohol, and the use of illegal drugs.

Table 37

summarizes the data for hypothesis two.
Therefore, the research fails to reject the hypothesis
that there is no significant difference between the moral
beliefs of Christian school graduates and public school
graduates.

The data seem to indicate that since the two

groups are from similar "Christian" backgrounds, the moral
standards were analogous in many areas, but not identical.

Hypothesis 3
Hypothesis three states that the curricula in Christian
schools do not include sex education, chemical abuse, and
ethics courses.
Questions 7, 10, and 12 from the school principals'
survey offered the necessary data for this hypothesis to be
answered.

When Christian school principals were asked if

sex education courses were offered, 62 (55.4%) said "Yes,"
and 50 (44.6%) said "No," giving a mean of 1.554 and a S.D.
of .499.

When Christian school principals were asked if

chemical abuse courses were offered, 85 (75.9%) said "Yes,"
and 27 (24.1%) said "No," giving a mean of 1.759 and a S.D.
of .430.

When Christian school principals were asked if

ethics courses were offered, 81 (72.3%) said "Yes," and 31

TABLE 37
HYPOTHESIS 2

DATA SUMMARY ON VIEWS
Means of
Public
School
Graduates

Results

Table

Issue

t-Test*

Means of
Christian
School
Graduates

18

Premarital sex

2.32

1.066

1.147

Rejected

19

Cheating

1.21

1.181

1.233

Failed to Reject

20

R-rated movies

.18

2.424

2.439

Failed to Reject

20

X-rated movies

1.55

1.091

1.139

Failed to Reject

21

Pornography

1.09

1.077

1.111

Failed to Reject

22

stealing

2.00

1.057

1.118

Rejected

23

Homosexuality

2.15

1. 019

1.067

Rejected

24

Abortion

1.18

1.088

1.127

Failed to Reject

25

Illegal drugs

.78

1.039

1. 058

Failed to Reject

26

Heavy petting

.52

1.256

1.232

Failed to Reject

27

Hard rock music

1.57

2.079

2.226

Failed to Reject

28

Alcohol

1.69

1.280

1.203

-

-

g

Rejected
icance
I-"

0
N

TABLE 37 - continued
HYPOTHESIS 2

DATA SUMMARY on BEHAVIOR

Table

Issue

t-Test*

Means of
Christian
school
Graduates

Means of
Public
school
Graduates

Results

29

Use of alcohol

3.23

1.268

1.488

Rejected

30

Use of marijuana

.45

1. 068

1.087

Failed to Reject

30

Use of illegal drugs

.58

1.02

1.01

Failed to Reject

31

Use of tobacco

1.14

1.323

1.423

Failed to Reject

DATA ON RELIGIOUS BEHAVIOR
Means of
Christian
School
Graduates

Means of
Public
School
Graduates

Table

Issue

t-Test*

32

Bible reading

4.35

4.52

4.194

Rejected

33

Prayer

3.39

4.87

4.72

Rejected

34

Sharing religious convictions

4.03

3. 74

3.38

Rejected

35

Attending church youth meetings

3.952

3.86

Failed to Reject

-

-

1. 63
-

g

Results

0

w
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(27.7%) said "No," giving a mean of 1.723 and a S.D. of
.449.

Table 38 summarizes this data which seems

TABLE 38
COURSES OFFERED BY CHRISTIAN SCHOOLS
YES
Value=2

NO
Value=l

Sex education

62
(55.4%)

Chemical abuse
Ethics

Courses

I

I

Mean

S.D.

50
(44.6%)

1. 554

.499

85
(75.9%)

27
(24.1%)

1. 759

.430

81
(72.3%)

31
(27.7%)

1. 723

.449

I

I

I

I

to indicate that chemical abuse and ethics courses were more
prevalent than sex education courses in Christian high
schools.

The mean of 1.7 in the chemical abuse and ethics

categories would also support the previous statement.

The

sex education course had a greater variation in the S.D.
than either of the other two courses.

However, twenty-three

principals out of the fifty who said "No" to offering a sex
education course continued answering that question by
indicating that sex education was incorporated in other
course, i.e. health.

The second part of question seven

asked for the name of the curriculum.

Again, though the

principals initially said "No," they completed the question
by stating the name of the curriculum that was used.

Based

on evidence from these twenty-three responses, principals

105
viewed sex education not as a separate course but as
integrated into other content areas of the curriculum.

One

respondent added this note in reference to sex education:
"These topics come through our Bible program.
sexed course."

It is not a

The strategy of integration was also found

in reference to an ethics course when one respondent said,
"All of our Bible courses deal with this--no one specific
course just for this."

The integrative approach,

particularly with sex education and ethics, seems to be a
popular practice among Christian schools.

The data received

from the principals indicated that 55% or more of the
Christian schools offered courses in sex education, but when
combined with the integrative approach, the percentage
increased to approximately 76% of the Christian schools that
offered a sex education course.
Does school enrollment play a role in these curriculum
offerings, or is school enrollment independent of course
offerings?

In order to determine whether or not deviations

were due to sampling error or to some interdependence or
correlation among the frequencies, the chi square statistic
was used.

The assumption was made that the population was

not normally distributed since there were more small
Christian secondary schools (enrollment of 51-125) than any
other size of enrollment.
Concerning enrollment size and sex education offerings,
of the Christian schools with enrollments from 51 to 125,
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twenty-nine (29) schools said "No" to offering a sex
education course, whereas 23.7 were expected to say "No."
Twenty-four (24) schools said "Yes" to offering a sex
education course, whereas 29.3 were expected to say "Yes."
For schools with enrollments from 126 to 250, sixteen (16)
schools said "No" to offering a sex education course,
whereas 16.1 were expected to say "No."

Twenty (20) schools

said "Yes" to offering a sex education course, whereas 19.9
schools were expected to say "Yes."

For schools with

enrollments greater than 250, five Christian schools said
"No" to offering sex education courses, whereas 10.3 schools
were expected to say "No."

Eighteen schools said "Yes" to

offering sex education courses, whereas 12.7 were expected
to say "Yes."

The resulting chi-square value of 7.059 is

less than the critical value of 7.82 at the .02 significance
level but greater than 5.991 at the .05 significance level.
Small school enrollment (51-125) and large school enrollment
(>250) indicated that sex education course offerings were
dependent on school size; however, medium enrollment (126250) found the variable of course offerings and enrollment
to be independent.

Thus,

sex education courses in

Christian schools seemed to be marginally dependent on the
enrollment.

Table 39 gives the statistical data regarding

the relationship between enrollment and course offerings in
sex education.
Were chemical abuse course offerings dependent or
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TABLE 39
HIGH SCHOOL ENROLLMENT BY SEX EDUCATION COURSE OFFERING
Statistical Data for Course Offerings

Enrollment

Count
Exp Val
Row Pct
Col Pct

51-125

NO

YES
Row
Total

1

2

1

29
23.7
54.7%
58.0%

24
29.3
45.3%
38.7%

53
47.3%

126-250

2

16
16.1
44.4%
32.0%

20
19.9
55.6%
32.3%

36
32.1%

>250

3

5
10.3
21. 7%
10.0%

18
12.7
78.3%
29.0%

23
20.5%

Col um
Total

50
44.6%

62
55.4%

112
100.0%

Chi-Square Value
Significance

7.0593
.02932

Critical Chi-Square Value @.05 w/df
Conclusion:

=2

Sex education courses seem to be
dependent on school size.

5.991
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independent of school enrollment?

From the Christian

schools with enrollments from 51 to 125, fifteen (15)
schools said "No" to offering a chemical abuse course,
whereas 12.8 were expected to say "No."

Thirty-eight (38)

schools said "Yes" to offering a chemical abuse course,
whereas 40.2 were expected to say "Yes."

For schools with

enrollments from 126 to 250, ten (10) schools said "No" to
offering a chemical abuse course, whereas 8.7 were expected
to say "No."

Twenty-six (26) schools said "Yes" to offering

a chemical abuse course, whereas 27.3 were expected to say
"Yes."

For schools with enrollments greater than 250, two

Christian schools said "No" to offering a chemical abuse
course, whereas 5.5 schools were expected to say "No."
Twenty-one (21) schools said "Yes" to offering a chemical
abuse course, whereas 17.5 were expected to say "Yes."

The

resulting chi-square value of 3.761 was less than the
critical value of 5.991 at the .05 significance level.
Thus, the data indicated that chemical abuse course
offerings seemed to be independent of school size.

Table 40

gives the statistical data regarding the relationship
between enrollment and course offerings in chemical abuse.
Were ethics course offerings dependent or independent
of school enrollment?

From the Christian schools with

enrollments from 51 to 125, fifteen (15) schools said "No"
to an ethics course offering, whereas 14.7 were expected to
say "No."

Thirty-eight (38) schools said "Yes" to an ethics
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TABLE 40
HIGH SCHOOL ENROLLMENT BY CHEMICAL ABUSE COURSE OFFERING
Statistical Data for Course Offerings
-- Continued

Enrollment

Count
Exp Val
Row Pct
Col Pct

51-125

NO

YES
Row
Total

1

2

1

15
12.8
28.3%
55.6%

38
40.2
71. 7%
44.7%

53
47.3%

126-250

2

10
8.7
27.8%
37.0%

26
27.3
72.2%
30.6%

36
32.1%

>250

3

2
5.5
8.7%
7.4%

21
17.5
91.3%
24.7%

23
20.5%

Col um
Total

27
24.1%

85
75.9%

112
100.0%

Chi-Square Value
Significance

3.76071
.15254

Critical Chi-Square Value @.05 w/df
Conclusion:

=2

Chemical abuse courses seem to be
independent of school size.

5.991
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course offering, whereas 38.3 were expected to say "Yes."
For schools with enrollments from 126 to 250, twelve (12)
schools said "No" to an ethics course offering, whereas ten
schools were expected to say "No."

Twenty-four (24) schools

said "Yes" to an ethics course offering, whereas twenty-six
(26) were expected to say "Yes."

For schools with

enrollments greater than 250, four (4) Christian schools
said "No" to offering an ethics course, whereas 6.4 schools
were expected to say "No."

Nineteen (19) schools said "Yes"

to offering an ethics course, whereas 16.6 were expected to
say "Yes."

The resulting chi-square value of 1.801 was less

than the critical value of 5.991 at the .05 significance
level.

Thus, the data indicated that ethics course

offerings seemed to be independent of school size.

Table 41

gives the statistical data regarding the relationship
between enrollment and course offerings in ethic courses.
When school size was considered for course offerings in
the areas of sex education, chemical abuse and ethics, these
courses were offered regardless of size; however, sex
education tended to be dependent upon school size.

Chi-

square values which began at 7.06 with sex education, 3.76
with chemical abuse, and 1.8 with ethics would also indicate
that sex education was dependent on enrollment.
the case?

Why is this

Is cost a factor since smaller schools cannot

afford to offer as many courses as larger schools?
due to cultural mores, or is the issue ignored?

Is it

The data
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TABLE 41
HIGH SCHOOL ENROLLMENT BY ETHICS COURSE OFFERING
Statistical Data for Course Offerings
-- Continued

Enrollment

Count
Exp Val
Row Pct
Col Pct

51-125

NO

YES
Row
Total

1

2

1

15
14.7
28.3%
48.4%

38
38.2
71.7%
46.9%

53
47.3%

126-250

2

12
10.0
33.3%
38.7%

24
26.0
66.7%
29.6%

36
32.1%

>250

3

4
6.4
17.4%
12.9%

19
16.6
82.6%
23.5%

23
20.5%

Col um
Total

31
27.7%

81
72.3%

112
100.0%

Chi-Square Value
Significance

1. 80131

.40630

Critical Chi-Square Value @.05 w/df
Conclusion:

=2

5.991

Ethics courses seem to be independent of
school size.
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did not answer these questions, thus further research is
needed in this area.
Did the geographical setting of the school play a role
in curriculum offerings?

When the geographical setting of

the school was analyzed with sex education course offerings
under consideration, ten of the schools located in urban
areas said "No" to sex education courses, whereas 11.7 were
expected to say "No."
14.3

Sixteen schools said "Yes" whereas

were expected to say "Yes."

the suburban areas,

Of the schools located in

twenty-one schools said "No" to sex

education course offerings, whereas 24.3 were expected to
say "No."

Thirty-three schools

said "Yes" to sex education

courses, whereas 29.7 were expected to say "Yes" to offering
sex education courses.

Of the schools located in small

cities, twelve said "No," whereas 6.7 were expected to say
"No."

Three said "Yes," whereas 8.3 were expected to say

"Yes" to sex education course offerings.

For the one school

located in a town of fewer than 5,000 people, the response
was "Yes" with an expected response of .6 to sex education
courses.

Of the schools located in rural areas, six said

"No" with the expected value of 5.8; seven said "Yes" with
the expected value of 7.2 to sex education courses.

The

resulting chi-square value of 9.515 was slightly greater
than the critical value of 9.488 at the .05 significance
level.

This indicated that the offering of sex education is

somewhat dependent on geographical location of the schools

113
found in the small city and suburban settings since they
display the larger residual variances.

Table 42 gives the

statistical data regarding the relationship between
geographical setting and course offerings in sex education.
The table indicates that 20% of the cells are less than
five, thus the chi-square value may be incorrect.
When the geographical setting of the school was
analyzed with chemical abuse course offerings, six of the
schools located in urban areas said "No" to chemical abuse
courses, whereas 6.4 were expected to say "No."
schools said "Yes," whereas 19.6
"Yes."

Twenty

were expected to say

Of the schools located in suburban areas,

nine

schools said "No," whereas 13.4 were expected to say "No."
Forty-five schools said "Yes" to chemical abuse courses,
whereas 40.6 were expected to say "Yes" to offering chemical
abuse courses.

For the schools located in small cities,

seven said "No," whereas 3.7 were expected to say "No."

Six

said "Yes" whereas 11.3 were expected to say "Yes" to
chemical abuse courses.

Of the one school located in a town

of less than 5,000 people, the response was "Yes" with the
expected response of .8 to chemical abuse courses.

Of the

schools located in rural areas, five said "No" with the
expected value of 3.2; eight said "Yes" with the expected
value of 9.8 to chemical abuse courses.

The resulting chi-

square value of 7.439 was less than the critical value of
9.488 at the .OS significance level.

This indicated that

114
TABLE 42
GEOGRAPHICAL SETTING OF THE SCHOOL AND
SEX EDUCATION COURSE OFFERING
Statistical Data for Course Offerings

Geographical
Setting

Count
Exp Val
Row Pct
Col Pct

NO

YES
1

2

Row
Total

Urban

1

10
11. 7
38.5%
20.4%

16
14.3
61.5%
26.7%

26
23.9%

Suburban

2

21
24.3
38.9%
42.9%

33
29.7
61.1%
55.0%

54
49.5%

Small City

3

12
6.7
80.0%
24.5%

3
8.3
20.0%
5.0%

15
13.8%

Town

4

0
.4
.0%
.0%

1
.6
100.0%
1. 7%

1
.9%

Rural

5

6
5.8
46.2%
12.2%

7
7.2
53.8%
11. 7%

13
11. 9%

Col um
Total

49
45.0%

60
55.0%

109
100.0%

Chi-Square Value
Significance

9.51501
.04944

Critical Chi-Square Value @.05 w/df
Conclusion:

=4

9.488

Sex education courses seem to be
dependent on the geographical setting.
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the offering of chemical abuse courses was independent of
the geographical location of the school even though the
residual variance in suburban and small cities was higher
than the others.

Table 43 gives the statistical data

regarding the relationship between geographical setting and
course offerings in chemical abuse.

The table indicates

that 40% of the cells had expected frequencies of less than
five, potentially making the chi-square distribution
incorrect.

The data seemed to indicate that chemical abuse

courses were independent of the geographical setting of the
school.
When the geographical setting of the school was
analyzed with ethics course offerings, seven of the schools
located in urban areas said "No" to ethics courses, whereas
7.2 were expected to say "No.

11

Nineteen schools said "Yes,"

whereas 18.8 were expected to say "Yes."
located in the suburban areas,

Of the schools

thirteen schools said "No,

whereas 14.9 were expected to say "No."

11

Forty-one schools

said "Yes" to ethics courses, whereas 39.1 were expected to
say "Yes" to offering ethics courses.

Of the schools

located in small cities, five said "No," whereas 4.1 were
expected to say "No."

Ten said "Yes," whereas 10.9 were

expected to say "Yes" to ethics courses.

For the one school

located in a town of less than 5,000 people, the response
was "Yes" with the expected response of .7 to ethics
courses.

Of the schools located in rural areas, five said

116
TABLE 43
GEOGRAPHICAL SETTING OF THE SCHOOL
AND CHEMICAL ABUSE COURSE OFFERING
Statistical Data for Course Offerings
-- Continued

Geographical
Setting

Count
Exp Val
Row Pct
Col Pct

NO

YES
1

2

Row
Total

Urban

1

6
6.4
23.1%
22.2%

20
19.6
76.9%
24.4%

26
23.9%

Suburban

2

9
13.4
16.7%
33.3%

45
40.6
83.3%
54.9%

54
49.5%

Small City

3

7
3.7
46.7%
25.9%

8
11. 3
53.3%
9.8%

15
13.8%

Town

4

0
.2
.0%
.0%

1
.8
100.0%
1. 2%

1
.9%

Rural

5

5
3.2
38.5%
18.5%

8
9.8
61.5%
9.8%

13
11. 9%

Col um
Total

27
24.8%

82
75.2%

109
100.0%

Chi-Square Value
Significance

7.43923
.11442

Critical Chi-Square Value @.05 w/df
Conclusion:

=4

9.488

Chemical abuse courses seem to be
independent of the geographical setting.

117
"No" with the expected value of 3.6; eight said "Yes" with
the expected value of 9.4 to ethics courses.

The resulting

chi-square value of 1.74 was less than the critical value of
9.488 at the .05 significance level.

This indicated that

the offering of ethics courses was independent of the
geographical location of the school.

Table 44 gives the

statistical data regarding the relationship between
geographical setting and course offerings in ethics.

The

table indicates that 40% of the cells had expected
frequencies of less than five, potentially making the chisquare distribution incorrect.

The data seemed to indicate

that ethics courses were independent of the geographical
setting of the school.
In summary, only sex education courses seemed to be
dependent upon the geographical setting of the school.
However, the geographical setting did not appear to affect
chemical abuse and ethics course offerings.

These results

were similar to the relationship between course offerings
and school size.

What seemed to be significant was the

implication that sex education courses were dependent on
high school enrollment and geographical location.
In considering the hypothesis on the basis of the
student surveys, the outcome was slightly different.

When

Christian school graduates were asked if they had had a sex
education course in junior or senior high school, 49.5% said
"Yes," and 50.5% said "No," giving a mean of 1.495, a S.D.
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TABLE 44
GEOGRAPHICAL SETTING OF THE SCHOOL
AND ETHICS COURSE OFFERING
Statistical Data for Course Offerings
-- Continued

Geographical
Setting

Count
Exp Val
Row Pct
Col Pct

YES

NO
1

2

Row
Total

Urban

1

7
7.2
26.9%
23.3%

19
18.8
73.1%
24.1%

26
23.9%

Suburban

2

13
14.9
24.1%
43.3%

41
39.1
75.9%
51.9%

54
49.5%

Small City

3

5
4.1
33.3%
16.7%

10
10.9
66.7%
12.7%

15
13.8%

Town

4

0
.3
.0%
.0%

1
.7
100.0%
1. 3%

1
.9%

Rural

5

65
3.6
38.5%
16.7%

8
9.4
61.5%
10.1%

13
11. 9%

Col um
Total

30
27.5%

79
72.5%

109
100.0%

Chi-Square Value
Significance

1. 74008
.78342

Critical Chi-Square Value @.05 w/df
Conclusion:

=4

9.488

Ethics courses seem to be independent of the
geographical setting.
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of .502.

When asked if they had had an ethics course in

junior or senior high, 48.5% said "Yes," and 51.5% said
"No," giving a mean of 1.485 and a S.D. of .502.

In

comparing the two means, the resulting t-test value was .14
which is less than the critical value of 1.980 at the .05
significance level, indicating that there was no statistical
mean difference for either course offering--sex education or
ethics--according to the perspective of the students.
45 displays the statistical data.

Table

This data would seem to

indicate that the students were divided in half, some
presuming they had had sex education and ethics courses,
while others did not.
TABLE 45
COURSE OFFERINGS ACCORDING TO STUDENTS
Sex Education
Course

Ethics Course

Students' Responses
"No"

50.5%

51. 5%

"Yes"

49.5%

48.5%

Means

1.495

1. 485

S.D.

.502

.502

df
Critical t-value

101
1.980*

T-test value
.14
*.05 Level of S1gn1f1cance

Specific names of curricula used in sex education,
chemical abuse, and ethics courses in Christian schools are
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listed in Appendix D.

Summary on Hypothesis 3
The data from the principal surveys seem to imply that
Christian schools do teach courses on sex education,
chemical abuse, and

ethics.

Thus, the hypothesis that

courses on sex education, chemical abuse, and ethics are not
taught in Christian schools is rejected.

However, the data

from the student surveys raised some questions about whether
or not the students actually did have these kinds of
courses.

As Table 45 shows the responses from the Christian

school graduates, it appears that nearly half of the
graduates were not aware of enrolling or of being a student
in either course!

Possibly the courses were so well

integrated that the students did not realize that they had
had a sex education course or an ethics course.

If this

were the case, the Christian school principals have
accomplished an integrative model.

However, the student

survey did not address the factor of integration.
Therefore, according to the principals of Christian
schools, the hypothesis that courses on sex education,
chemical abuse, and ethics are taught in Christian schools
is rejected; but according to the responses of Christian
school graduates, the teaching of sex education and ethics
courses is almost equivalent.

Table 46 summarizes the data.

TABLE 46
DATA SUMMARY ON COURSES OFFERED BY CHRISTIAN SCHOOLS

courses

Principals who said
"YES" (Value=2)

Principals who said
"NO" (Value=l)

Mean

S.D.

sex education

55.4%

44.6%

1.554

.499

Chemical abuse

75.9%

24.1%

1.759

.430

Ethics

72.3%

27.7%

1.723

.449

Courses

Students who said
"YES" (Value=2)

students who said
"NO" (Value=l)

Mean

S.D.

Sex education

49.5%

50.5"%

1.495

.502

Ethics

48.5%

51.5"%

1.485

.502

....,
N
....,

CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Act well your part:

there all the honor lies.
--Alexander Pope

The purpose of this research was to describe the moral
views of two student groups and the moral expectations of
secondary principals at Christian schools, and to determine
if sex education, chemical abuse, and ethics courses were
utilized in Christian schools.

The moral issues were

limited to movies, heavy petting, premarital sex, abortion,
homosexuality, hard rock music, pornography, cheating,
stealing, and the use of tobacco, alcohol, and drugs.

Also,

the religious behaviors of Bible reading, praying, sharing
religious convictions, and attending church youth meetings
were described for both Christian school graduates and
public school graduates.
The purpose of this chapter is to summarize, to draw
conclusions, and to suggest recommendations for future
research.

Summary of Hypotheses
Hypothesis one researched the moral views of Christian
school graduates and the moral expectations of Christian
122
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secondary principals in ten moral areas--tobacco, alcohol,
drugs, abortion, premarital sex, homosexuality, pornography,
petting, hard rock music, and movies.

Of the ten sub-

hypotheses of hypothesis one, three failed to be rejected
and seven were rejected.

The three hypotheses that failed

to be rejected were abortion, homosexuality, and the use of
illegal drugs.

Thus, the moral expectations of Christian

school principals were accepted as a part of the value
system of Christian school graduates on these three issues.
The remaining seven issues were also accepted by the
Christian school graduates, but not with the reliability of
agreement as were the first three issues.

The research

indicated statistical differences between the principals'
expectations and the graduates' values in these areas:
premarital sex, pornography, petting, hard rock music,
movies, and the use of tobacco and alcohol.
The second hypothesis researched the moral views
between Christian school graduates and public school
graduates.

The results indicated that of the twelve moral

issues, ten were in the "strongly disagree" category.

Two

issues--R-rated movies and hard rock music--were in the
"disagree" category.

Both groups--Christian school

graduates and public school graduates--had similar views.
However, three issues--premarital sex, stealing, and
homosexuality--were statistically significant in terms of
intensity of disagreement.

Views on alcohol use seemed to
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be borderline, and eight of the twelve issues were not
statistically significant.

Therefore, for 75% of the

issues, both groups hold similar views.
When religious behaviors between Christian school
graduates and public school graduates were researched,
statistical significance was found in three of the four
religious behaviors.

This was in contrast with behaviors in

the areas of tobacco, alcohol, and drugs.

As the views on

alcohol use were borderline, use of alcohol was
statistically significant between the two groups.

In

summary, the moral views of the two groups were similar;
however, religious behaviors between the two groups were
statistically significant.

Though there were religious

behavioral differences, the home environments of the two
groups were comparable.
Research results on the third hypothesis found that the
curricula in 55% to 75% of the Christian schools include sex
education, chemical abuse, and ethics courses.

When the

integrative strategy was included, the percent increased to
over 75%.

School enrollment and geographical location tend

to affect sex education course offerings, but not in course
offerings in chemical abuse and ethics.

Students were

equally divided as to whether or not they had taken a sex
education course or an ethics course.

This difference may

be due to the integration of sex education and ethics
content into a variety of other courses.
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Conclusions
This research draws several conclusions originating
from the three hypotheses.
First, though the moral views of Christian school
graduates were similar to the expectations of Christian
school principals, the level of intensity by which students
sanctioned that particular issue was not honored to the
degree the principals would like it to be.

This was

illustrated by the statistical differences in the areas of
pornography, movies, premarital sex, petting, hard rock
music, and the use of tobacco and alcohol.

For example, in

the area of premarital sex a statistical difference was
noted between the expectations of the principals and the
views of Christian school graduates.

However, it must be

noted that since this intensity of disagreement or agreement
was an option for the Christian school graduates and not for
the principals, the statistical difference could possibly be
questioned since all the principals were negative toward
premarital sex and 99% of the Christian school graduates
disagreed with premarital sex.

Yet, according to research

done by Schultz, Christian school graduates who attended
Christian schools for a longer period of time had more
conservative views on the immorality of premarital sex. 1
The years of attendance at a Christian school were not
1Glen L. Schultz,

"A Study of the Religious Beliefs and
Practices of Christian School Graduates" (Ed.D. diss.,
University of Virginia, 1994), 176.
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considered in relationship to the students' values in this
research.

A second example of this intensity difference was

in the area of pornography in which the expectations of the
principals and the views of the graduates were statistically
different.

The principals were unanimous in their

opposition, whereas 94% of the graduates strongly disagreed
and 5% disagreed, giving a total of 99% disagreement with
pornography.

As with premarital sex, the reason for the

statistical significance would possibly be found in the
intensity factor that the Christian school graduates
responded on the survey instrument rather than a real
difference in meeting the expectations of the principals.
This could possibly mean that Christian school students in
the '90s are not receiving and accepting the instruction as
students did in the past.

Are traditional teaching

methodologies meeting the needs of communicating the moral
standards the Christian schools desire?

Further research

needs to be done in this area.
A second conclusion concerns the use of tobacco and
alcohol by Christian school graduates.

The data indicated

that approximately 80% of the Christian school graduates
never used tobacco.

According to the American Academy of

Pediatrics, 63.1% of all high school seniors have tried
smoking. 2

This indicates quite a contrast--20% of the

2Maura Christopher, "Make Sure Your Kids Never Start
Smoking," Reader's Digest, June 1992, 181.
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Christian students compared to 63% of all high school
seniors.

But the question remains, why did Christian school

graduates use tobacco products?
peer pressure?

Were they submitting to

What effect do chemical and drug abuse

courses have on Christian school graduates?

Is the

curriculum or the teacher not adequately communicating the
effects of tobacco?

Further research is needed to answer

these questions.
In the area of alcohol use, research says that 10% of
high school seniors have never used alcohol 3 or 30% have
never used alcohol. 4

This contrasts with the 78% in this

research who said they had never used alcohol.

This implies

that the religious values from schools and parents have had
a positive effect in discouraging alcohol use.

The

discrepancy between alcohol use and principals' expectations
that students refrain from alcohol use was consistent with
the findings of Schultz. 5

As with tobacco, the expectations

of the principals and the reality of alcohol use were
different.

Again, further research is needed to address

motives of students and curriculum emphasis.
A third conclusion is the possible inception of change
on the issue of hard rock music.

Approximately one fourth

of the Christian school principals and students viewed this
3Johnston, et. al, 11.

4Barbara S. Thomas, 454.
5schultz, "A Study of the Religious Beliefs," 173.
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music as acceptable, thus possibly implying that a
transition is occurring within both groups--that hard rock
music is slowly losing its negative stigmatism and seems to
be more tolerated in some circles than in others.

Because

no clarification of terms was made, further research is
needed on this issue.
Concerning conclusions drawn between Christian school
and public school graduates in their moral views and
behavior, the public school students had greater diversity
of views in the areas of premarital sex, stealing, and
homosexuality than the Christian school students.

Of the

Christian school graduates, 94.3% disagreed with premarital
sex.

This appeared to be consistent with the research by

Schultz who found that 99% of those surveyed believed
premarital sex was wrong, even though 37.6% had been
involved in premarital sex.6
Another area in which this diversity was realized was
the issue of stealing--taking something that was not theirs
if the value was less than $5.

The public school graduates

seem to have a slightly different standard when it comes to
stealing.

A possible factor could have been the value of

the article taken--less than $5.

Would the public school

graduate steal something if the value was more than $5?
data did not answer this question.

The

Again, the intensity

6schultz, "Christian Education: How Did We Get Here and
How Can We Prosper?'' ACSI Today (January/February 1995): 2.
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level of the Christian school graduate is higher than that
of the public school graduate.
Another area in which this diversity was realized was
the issue of homosexuality.

The Christian school graduates

were more united in their strong disagreement of
homosexuality.

This disagreement of 98% closely correlated

with Schultz's research which indicated that 98.4% of the
Christian school graduates surveyed believed the Bible does
not condone homosexuality. 7
A second conclusion recognizes that public school
graduates' use of alcohol was greater than Christian school
graduates' use, even though the views on alcohol by
Christian school graduates had greater diversity.

Further

research is needed to determine the reasons for these
differences.
A third conclusion is the difference between the area
of religious behaviors (Tables 32, 33, and 34) between
Christian school graduates and public school graduates.
This seems obvious since the Christian school environment
would advocate the behaviors of Bible reading, praying, and
sharing religious convictions.

The differences that do

exist are related to intensity, with the Christian school
graduates having stronger views of disagreement or agreement
than public school students.

This could possibly imply that

Christian school graduates would be less tolerant on moral
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issues than public school graduates who were exposed to
other views in these areas.
Concerning conclusions drawn from course offerings in
the area of sex education, chemical abuse, and ethics in
Christian schools, Christian schools integrate these areas
into a variety of appropriate courses.

Ethics, chemical

abuse, and sex education are not isolated courses, but the
content is integrated into many subject areas.
Secondly, this research concludes that the offering of
sex education courses appeared to be dependent upon
geographical setting and school enrollment since sex
education had the highest chi-square values and the lowest
probability in comparison to other courses.
summarizes the data.

Why the discrepancies?

Table 44
Upon what

variables are sex education dependent--culture, community
norms, its volatile nature, or the increased need for
something to be done in this area due to crime,
homosexuality, rape, abortions, STDs, etc.?

Further

research is needed to answer this discrepancy between the
chi-square values of sex education and the values of the
other curricula.
This research concludes that Christian schools offer
sex education, chemical abuse, and ethics courses with an
integrative approach.
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TABLE 47
COMPARISON OF CHI-SQUARE VALUES
IN RESPECT TO CURRICULA OFFERINGS
GEOGRAPHICAL
SETTING

HIGH SCHOOL
ENROLLMENT

PROBABILITY

CHISQUARE
VALUE

PROBABILITY

9.515

.049

7.059

.029

Chemical
abuse

7.439

.114

3.761

.153

Ethics

1. 74

.783

1.801

.406

COURSES:

CHISQUARE
VALUE

Sex
education

Recommendations
Recommendations are two-fold--those applicable to the
survey instrument and those proposals for future research.
The primary recommendation of the researcher addresses
the design of the two survey instruments.

Though the source

for the ten moral issues was from the ACSI survey, both
surveys failed to use identical statements.

For example,

question 14 from the "College Freshman" survey (Appendix B)
and question 6 from the "Principals' Survey" (Appendix A)
could be synthesized in the following format:
a.
b.
c.
d.
e.
f.

Sex before marriage is all right for people who love
each other.
Under certain circumstances it is acceptable to cheat
on an exam.
It's acceptable to watch R-rated movies.
It's acceptable to watch X-rated movies.
It's sometimes all right to read pornographic
literature.
It is OK to take something if the value is less than
$5.
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g.
h.
i.
j.

k.
1.
m.
n.
o.
p.

Homosexuality is all right.
It should be OK for a girl to obtain a legal abortion
if she chooses.
It is OK to take illegal drugs when you need an
emotional high.
"Heavy petting" on dates is acceptable.
Listening to hard rock music is acceptable.
Drinking alcohol is acceptable.
Use of tobacco products is acceptable.
Dancing with a member of the opposite sex is
acceptable.
Gambling in amounts over $10 is acceptable.
Gambling in amounts of less than $10 is acceptable.

This revision would then be accompanied by use of a seven
point scale--such as, strongly disagree, disagree, slightly
disagree, undecided, slightly agree, agree, and strongly
agree.

Such a scale would allow for the respondent to

express his/her belief on a seven point scale rather than on
a four point scale as found on the current survey.
Identical lists on the survey instruments would expedite
analysis of the data between the two populations.
Another recommendation is to give more attention to
definitions; however, with clarification come difficulties.
For example, what makes a student a "Christian" school
student?

Does attending a Christian school make a Christian

school student?

If this is the case, must the student

attend one year or twelve years?

Or, should the term be

defined by the philosophical beliefs and values of the
student's parents?
theological domain.

This initiates questions in the
The current research simply defined

this term as a student who attended a Christian school,
although the concept transfers to other terms such as "hard
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rock music," "movies," "petting," etc.

Clarification of

such terms is needed for those surveyed to understand
desired information.

The following list makes further

recommendations on the survey instruments:
1.

Some of the requested data were either not available
from the principals since records were not kept, or
they were difficult to retrieve and time was possibly a
factor.
Stated options in the question should have
included the fact that requested data were not
itemized.

2.

Better correlation with principals' and students'
survey design was needed so that exact terminology and
calculations would be the same.
Identical questions
and response options needed to be included on both
surveys.

3.

Question 3 on the principals' survey should have been
deleted or reworded. Principals had difficulty in
answering this question.
Some answered with the number
of families rather than with percentages. Due to
overlap found in the questions, the percentages did not
total 100. Response options should have included a
statement regarding the fact that records were not kept
as such.

4.

Question 4 on the students' survey included too much
information. Ethnic background and marital status
needed to be two questions rather than grouped as one.

5.

Question 4 on the principals' survey should have been
deleted or reworded. First, principals had difficulty
in interpreting the data being requested--what did the
word "participate" mean? Participate in teacher-parent
conferences? Athletic events? Also, the factor that
some of the schools required parental participation
caused confusion in answering the question. Possibly a
checklist format might have corrected such problems.

6.

Question 5 of the principals' survey and question 8 of
the students' survey did not contain the same numbers
for a "town of less than."

7.

Questions 7d, 10d, and 12c on the principals' survey
should have been deleted or reworded.
In answering
these questions, some principals stated the same length
of time the school had been in existence as found in a
previous question.
Possibly the option of "Don't know"
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needed to be included.
8.

Questions 8, 9, 11, and 13 on the principals' survey
needed the specification of years rather than the
general statement "last school year." The "last school
year" needed some identity, e.g. 1994-95.
From this research the following recommendations are

made for potential research in other areas.
1.

Further analyses of this data to identify other
variables, i.e. further analyses of the data as needed
from each of the six participating colleges to generate
a moral value profile of their students based on the
sample.
Such data would offer the colleges a "moral"
background picture of their students. A second example
is a further analysis of the data from the principals
to determine regional variances and other factors of
significance. A third possibility is further analysis
of students' surveys to provide principals with
sufficient cause for re-evaluation in some areas of
content.

2.

Further study on other factors that contribute to moral
character; for example, the home environment and the
influence of family in shaping moral behavior, time
with peers, GPA, parental relationships, socioeconomic
status of the family, etc.

3.

Further study on values that are culturally produced
rather than Biblically-based, such as dancing, theater
attendance, hard rock music, etc. Attention must be
given to the study of the Bible in relation to the
moral issues confronting Christian school students
today.

4.

Further study in the area of the effect of American
culture on Christian students' values and behaviors.

5.

Further research comparing the moral views of nonreligious higher education students with religious
higher education students.

6.

Further research on the methodology of character
education.

7.

Sequential surveys at the colleges to analyze changes
and accuracy of information given by students.
This research concurs that the morality being modeled
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and taught in Christian schools is generally accepted by
Christian students who have graduated from Christian
schools.

This reinforcement of values seems to be weakened

for those Christian students who went to public schools as
exemplified by the greater diversity in terms of the
intensity of beliefs held by public school graduates.

This

correlation exists but is not necessarily a causal
relationship as are other variables, such as the student's
personality that must be considered.
The moral education of high school students seems to be
firmly rooted in their home environment.

The moral issues

addressed are not new and have caused disagreements over the
years due to the philosophical base upon which each person
builds his/her worldview.

In spite of society's vacillation

on moral issues, the importance of parents' communicating
values to their children continues to be of paramount
importance.

Parents are the purveyors of morality.

Those

parents who have accepted the challenge and have invested
time and energy into this endeavor should find that their
investment usually reaps benefits, though the process may be
painful and may involve much patience because the views of
morality are individually chosen.

APPENDIX A
PRINCIPAL SURVEY MATERIALS
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Letter of Transmittal - First Letter

March 1995
Dear Principal,
This research study is being done in conjunction with ACSI
and Loyola University of Chicago where I am completing my
Ph.D. dissertation requirements.
I am particularly desirous
of obtaining your responses because you are a key player in
curriculum decisions and a "vision maker" in your Christian
school.
Realizing that you are a busy person, the number of
questions have been kept to a minimum.
The attached questionnaire is concerned with the emphasis of
morality in Christian schools and seeks to determine
curricula used to instill values and the expectations of
the administration to certain student behaviors. The
results of this study will help identify curriculum
utilization and describe school policies on morality.
It will be appreciated if you will complete the
questionnaire before April 1 and return it in the enclosed
envelope. All data will be aggregated so that no one
questionnaire is identifiable. Once completed, ACSI will
reproduce the results of this study in one of its future
publications.
I would welcome any additional comments that
you may have concerning the curriculum or the process of
instilling values.
Thank you for your cooperation.
If you have any further
questions, please feel free to call me at 701-349-3621
x2141, or 701-783-4394.
Sincerely,
Dennis Fledderjohann, Ph.D. Candidate
Chair of Elementary Education Dept.
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Letter of Transmittal - Second Letter

April 4, 1995
Dear Secondary School Principal/Administrator,
The school year is almost at an end, causing much paper work
and activities for you to attend to.
The anticipation of
summer looms in your mind when things will slow down.
However, I will sit "dataless" with perplexed brow as my
family urges me to "Get done!" But I can't finish my
dissertation without your assistance. The questionnaire
which I sent you the week of March 15 may be buried
somewhere or misfiled in the circular "archives," so here is
another copy for your convenience.
A high response rate is essential to the success of this
study. Your participation can make the difference.
Let me
assure you of the confidentiality of your responses as data
will be aggregated to determine trends, generalities, and
curricula usage.
The data will not be hidden in some
library, but you will be able to read it in one of ACSI's
future publications. Your input is important!
If for some reason you have a question, please call me at
home (701-783-4394) or at the office (701-349-3621, x2141).
For those who have already completed the survey, I thank
you.
Now you may throw this in the circular file!
Thank you for your time and consideration.
Sincerely,
Dennis Fledderjohann, Ph.D. Candidate
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NATIONAL/INTERNATIONAL. HEADQUARTERS
MAILING ADDRESS: P.O. BOX 35097, COLORADO SPRINGS, CO 80935-3509
STREET ADDRESS: 731 CHAPEL HILLS DRIVE, COLORADO SPRINGS, CO 80920-1027
(719) 528-6906
FAX (7 79) 53 7-063 7

November, 1994
Dear Christian School Administrator,
It has long been the policy of ACSI to encourage the research of our
colleagues pursuing advanced degrees. That is why I am taking the
opportunity today to write you in behalf of Mr. Dennis Fledderjohann.
The research that he is conducting should prove to be of great value to
the Christian school movement. I trust that you will fully participate in
his study.
May the Lord continue His blessing upon your ministry.

, Ed. D.
Vice Presiden for Academic Affairs
OEG/mh

"That in all things He might have pre-eminence·

Col. l: 18
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QUESTIONNAIRE FOR SCHOOL PRINCIPALS
Directions:
Please answer each question on this survey.
Indicate your answer by checking the box next to the item
you wish to choose.
All of your answers will remain
anonymous.
Please do not write your name or any other
identification on this questionnaire.
1.

What is the enrollment in your high school {grades 9-12)?
Circle one: 051-125
0126-250
0>250

2.

How many years has the high school been in

3.

What percentage of students come from divorced homes?~~~~
a.
from single-parent homes?~~~~~b.
from 2-parent, intact families?~~~~~
c.
from remarried and adopted parents?~~~~~

4.

What percentage of parents participate in school-related

operation?~~~~-

activities?~~~~~~

5.

In what geographical setting is the school located?
Durban
Dsuburban
ORural
DTown of less than 5,000
Osmall city (50,000 or less)

6.

What are your expectations regarding your desires for students to
believe in the following areas?
NEVER RIGHT OKAY UP TO STUDENT
Using tobacco
D
D
D
Using or drinking alcohol
D
D
D
Taking "illegal" drugs
D
D
D
Attending a movie theater
D
D
D
Dancing
D
D
D
Gambling in amounts over $10
D
D
D
Heavy "petting"
D
D
D
using birth control
D
D
D
Premarital intercourse
D
D
D
Having an abortion
D
D
D
Participating in homosexuality
D
D
D
Listening to hard rock music
D
D
D
Attending hard rock concert
D
D
D
Viewing pornography
D
D
D

7.

Do you offer a sex education course?
ONO
DYES
a.
If "yes," what is the name of the curriculum?
b.
Does this curriculum teach abstinence?
DYES
ONO
c.
Does this curriculum teach that sexual
relations are reserved for marriage?
DYES
ONO
d.
How long has this curriculum been used?~~~~~~~~~~~
e.
Who teaches this course?
Dscience teacher Dprincipal Dcounselor
Dpastor/chaplain/Bible teacher
Dother=~~~~~~~~What percentage of the students have taken vows of
f.
abstinence/purity?~~~~~~~~~
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8.

How many female students have become pregnant in the
a.
last school year?
b.
two years ago?~----c.
three years ago? _ _ _ _ __

9.

How many students have been dismissed from school due to sexual
behavior or conduct that was contrary to school regulations
a.
in the last year? ______
b.
two years ago? ______
c.
three years ago? _ _ _ _ __

10.

Do you offer a course which deals with tobacco,
alcohol and drugs--chemical abuse?
DYES
ONO
a.
If "yes," what is the name of the curriculum, or is it
integrated with another course, e.g. science or health? ____
b.
c.
d.
e.

Does this curriculum teach absolutes?
DYES
ONO
Does this curriculum teach the consequences
of using chemicals?
DYES
ONO
How long has this curriculum been used? ____________
Who teaches this course?
Dscience teacher Dprincipal Dcounselor
Dpastor/chaplain/Bible teacher
Dother: _ _ _ _ _ _~

11.

How many students have been dismissed from school due to chemical
abuse or such conduct related to alcohol or drugs that was
contrary to school regulations
a.
in the last year? ______
b.
two years ago? _ _ _ _ __
c.
three years ago? ______

12.

Do you offer a course that deals with ethics (lying, cheating,
etc.) and moral standards?
DYES
ONO
a.
If "yes," what is the name of the curriculum?
b.
c.
ct.

Does this curriculum teach absolutes?
DYES
ONO
How long has this curriculum been used? ____________
Who teaches this course?
Dscience teacher Dprincipal Dcounselor
Dpastor/chaplain/Bible teacher
Dother: _ _ _ _ _ _~
If "no," how are ethics and morality being taught? __________

13.

How many students have been dismissed from school due to ethical
situations that were contrary to school regulations
a.
in the last year? ______
b.
two years ago? ______
c.
three years ago? _ _ _ _ __
ct.
Reason for dismissal? _______________________

APPENDIX B
COLLEGE FRESHMAN SURVEY MATERIALS

142

143

TABLE 48
PRETEST-RETEST CORRELATION
Data Set A - First Test
Student
Number
2529
2834
8286
2241
1306
7407
1945
2245
9776
5917
1876
8972
6002
0483
9960
0577
4531
9287
0761
5194
1799
3748
6332
2877
8402
N=25
r

=

r

=

Data Set B - Retest

Score - Mean

x-

x

=x

131-120=11
129-120= 9
128-120= 8
126-120= 6
125-120= 5
124-120= 4
124-120= 4
123-120= 3
123-120= 3
122-120= 2
122-120= 2
122-120= 2
122-120= 2
121-120= 1
121-120= 1
119-120=-1
119-120=-1
119-120=-1
118-120=-2
115-120=-5
114-120=-6
114-120=-6
110-120=-10
104-120=-16
103-120=-17
EX=2998
x= 120

Retest-Mean

x2
121
81
64
36
25
16
16
9
9
4
4
4
4
1
1
1
1
1
4
25
36
36
100
256
289

EX 2=1144
=

f 1144
1220.8

y -

y

=

y2

y

132-118.4=13.6
129-118.4=10.6
128-118.4= 9.6
121-118.4= 2.6
112-118.4=-6.4
124-118.4= 5.6
129-118.4=10.6
117-118.4=-1.4
120-118.4= 1.6
117-118.4=-1.4
122-118.4= 3.6
121-118.4= 2.6
115-118.4=-3.4
123-118.4= 4.6
120-118.4= 1.6
116-118.4=-2.4
119-118.4= .6
119-118.4= .6
116-118.4=-2.4
117-118.4=-1.4
112-118.4=-6.4
116-118.4=-2.4
109-118.4=-9.4
104-118.4=-14.4
101-118.4=-17.4
EY=2959
y=18.4

1065.8
1302.8

185
112.4
92.2
6.8
41
31. 4

112.4
2

2.6
2
13

6.8
11. 6
21. 2

2.6
5.8
.4
.4

5.8

1. 6

2.4
-.6
-.6
4.8

2

7

41
5.8
88.4
207.4
302.8

38.4
14.4
94
230.4
295.8

EY2=1302. 8

=

149.6
95.4
76.8
15.6
-32
22.4
42.4
-4.2
4.8
-2.8
7.2
5.2
-6.8
4.6

EXY=1065. 8

1065.8

f 1490403.2

= . 873

Conclusion:
r indicates a high statistical correlation
between the two data sets (test-retest) as r is greater than
the critical value at .05.
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DIRECTIONS FOR SURVEY
1.

My preference is to have students complete survey at the
beginning of class.

2.

Inform students that
--NO IDENTIFICATION (name, name of institution or
number) is to be written on the survey.
--responses will be compiled with group and no individual
response will be identifiable.
--the school will receive a profile of the responses to serve
in curriculum planning and student characterization.
--there is "no compulsion" to complete this survey--their
"freewills" may be exercised.
--this will take about five (5) minutes to complete.

3.

Collect and returned ALL survey instruments in the
prepaid envelope.

4.

Return as soon as possible.

THANK YOU FOR YOUR HELP!!

Dennis Fledderjohann
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QUESTIONNAIRE FOR COLLEGE FRESHMAN
Directions: Please answer each by checking the appropriate box. All of
your answers will remain anonymous. PLEASE DO NOT WRITE YOUR
NAME OR ANY OTHER IDENTIFICATION ON THIS.
1. Are you DMale? DFemale?
2. What is your age? 017 018 019
3. Were you attending high school last year at this time?
DYes DNo
4. How would you describe yourself?
DBlack/Afro-American Dlatino/Latin-American DOriental/Asian-Amer.
DNative American
DWhite/Caucasian
DOther
DMarried
DUnmarried

020

5. What was your GPA in high school?
03.5-4.0
03.0-3.49
02.5-2.99
02-2.49
0<2
6. Did you receive a paycheck for work while in high school? DYES ONO
If "YES," how many hours did you work a week?
0<5 05-10 010-20
020-30
030-40
0>40
7. Did you attend a Christian school at any grade levels? DYES
ONO
If "yes," did you graduate from a Christian school? DYES
ONO
How many years did you attend a Christian school? 01-2 03-5 06-8 D>9
8. In what geographical setting was your school located?
DUrban DSuburban DSmall city(<50,000) DTown(<10,000) DRural/Farm
9. Which of the following could usually be found in your home as you attended high
school? Check all that apply.
D Alcoholic beverages
D Illegal drugs (not used for medical purposes)
D Pornographic materials
D Tobacco products
D Church attendance at least twice a month
D Family prayer before meals
D Family prayer (not including at meals) at least twice a week
D Family Bible reading together at least twice a week
10. Based on your knowledge, and not rumors, how often did each of the groups listed
below drink alcoholic beverages? (Check ONE for each.)
NEVER INFREQUENTLY OCCASIONALLY OFTEN
a. Other students in your school
D
D
D
D
b. Your friends from school
D
D
D
D
c. Yourself
D
D
D
D
11. Based on your knowledge, and not rumors, how often did each of the groups listed
below use illegal drugs which were not for medical purposes? (Check ONE for each.)
NEVER INFREQUENTLY OCCASIONALLY OFTEN
a. Other students in your school
D
D
D
D
b. Your friends from school
D
D
D
D
c. Yourself
D
D
D
D
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12.

Based on your knowledge, and not rumors, how often did each of the groups
listed below have sexual intercourse? (Check ONE for each.)
NEVER INFREQUENTLY OCCASIONALLY OFTEN
D
D
a. Other students in your school
D
D
D
D
D
b. Your friends from school
D
D
D
c. Yourself
D
D
13. Did you have:
a. a sex education course in jr. high or high school? DYES ONO
b. an ethics course in junior high or high school?
DYES ONO
14.

a.
b.
c.
d.
e.
f.
g.
h.

i.
j.
k.
I.

Indicate whether you agree or disagree with these items dealing with moral issues.
STRONGLY
STRONGLY
AGREE AGREE DISAGREE DISAGREE
Sex before marriage is all right
for people who love each other.
D
D
D
D
Under certain circumstances it
D
is acceptable to cheat on an exam.
D
D
D
D
It's acceptable to watch R-rated movies.
D
D
D
D
D
It's acceptable to watch X-rated movies.
D
D
It's sometimes all right to read
pornographic literature.
D
D
D
D
It is OK to take something if the
D
value is less than $5.
D
D
D
Sexual relations between two people of
the same sex is sometimes all right.
D
D
D
D
It should be OK for a girl to obtain
a legal abortion if she chooses.
D
D
D
D
It is OK to take illegal drugs when
D
you need an emotional high.
D
D
D
Parents and others should allow
D
teens "heavy petting" on dates.
D
D
D
Parents and others should allow teens
D
to listen to hard rock music.
D
D
D
Parents and others should allow teens
to drink beer.
D
D
D
D

15. How often, if ever, did you do the following while in high school?
NEVER ONCE(TWICE MONTHLY WEEKLY DAILY
a. Use alcohol
D
D
D
D
D
b. Use marijuana
D
D
D
D
D
c. Use cocaine
D
D
D
D
D
d. Use heroin
D
D
D
D
D
D
e. Use other illegal drugs
D
D
D
D
D
f. Use tobacco products
D
D
D
D
g. Read Bible
D
D
D
D
D
h. Pray
D
D
D
D
D
i. Share religious convictions
D
D
D
D
D
D
D
D
j. Attend church youth meetings
D
0
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1.

Are you []Male?

[]Female?
VALUE

FREQUENCY

PERCENT

MALE

1

173

40.5

FEMALE

2

254

59.5

CASES MISSED

7

TOTAL CASES

434

MEAN

1.595

MODE

2

MEDIAN

2

.491

S.D.
2. What is your ag e?

017

018

019

4.

020
VALUE

FREQUENCY

PERCENT

AGE 17

1

7

1.6

AGE 18

2

168

39.5

AGE 19

3

234

55.1

AGE 20

4

14

3.3

AGE >20

5

2

.5

TOTAL CASES

······LL .•.............
i
. •· <>Y•.

434

MEAN

2.614

= 18 yrs.

CASES MISSED

3.

= Female
= Female

MODE

3

MEDIAN

3

S.D.

.604

>··········
//)·.
···:> ......

9

•·•.·········Xii'.·••r•• ·••·••··.•••·Di•

= Age
= Age

6 mo.

19
19

Were you attending high school last year at this time?
VALUE

FREQUENCY

PERCENT

NO

1

0

0

YES

2

427

100

CASES MISSED

7

TOTAL CASES

434

MEAN

2

MODE

2

MEDIAN

2

S.D.
How would you describe yourself?

= Yes
= Yes
= Yes

.000
VALUE

FREQUENCY

I PERCENT
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BLACK/AFRO-AMERICAN

1

2

.5

LATINO/LATIN-AMERICAN

2

19

4.5

ORIENTAL/ASIAN-AMERICAN

3

20

4.7

NATIVE AMERICAN

4

2

.5

WHITE/CAUCASIAN

5

374

88.

OTHER

6

8

1.9

CASES MISSED

x

"· ......•

9

.... ·

TOTAL CASES

~:\:l'.:(·;: ~ ;: :?~;l[:i/\[~·~:~t: ~l·l/~: : ~

. . . ••.•.••.. .•·.J••············;•)·········

MEAN

4.767
5 =

MODE

White/Cau

MEDIAN

5 =

S.D.

.798

casian

White/Cau

casian

VALUE

FREQUENCY

PERCENT

UNMARRIED

1

290

98.6

MARRIED

2

4

1.4

CASES MISSED

140

TOTAL CASES

434

MEAN

1.014

MODE

1

MEDIAN

1

= Unmarried
= Unmarried

S.D.
5.

>

434

.116

What was your GPA in high school?
VALUE

FREQUENCY

PERCENT

3.5 - 4.0

1

181

42.8

3.0 - 3.49

2

140

33.1

2.5 - 2.99

3

73

17.3

2 - 2.49

4

21

5

<2

5

8

1. 9

11

i

L)

CASES MISSED

>/

i •<<

TOTAL CASES
MEAN

}

/
••••••••••••

••••••••••••

1.901

MODE

1

MEDIAN

2

S.D.

434

i

=
=

.981

GPA of
GPA of

3.5-4
3-3.49
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6.

Did you receive a paycheck for work while in high school?
VALUE

FREQUENCY

PERCENT

NO

1

126

29.6

YES

2

300

70.4

CASES MISSED

8

TOTAL CASES

434

MEAN

1.704

MODE

2

MEDIAN

2

= Yes
= Yes

S.D.

.457

If "YES," how many hours did you work a week?
VALUE

FREQUENCY

PERCENT

<5

1

17

5.7

5 - 10

2

50

16.7

10 - 20

3

132

44

20 - 30

4

85

28.3

30 - 40

5

14

4.7

>40

6

2

.7

CASES MISSED

134

TOTAL CASES

434

MEAN

3.117

MODE

3

=

10 to 20

hrs. per

week

MEDIAN

3

=

10 to 20

hrs. per

week

S.D.
7.

.955

Did you attend a Christian school at any grade levels?
VALUE

FREQUENCY

PERCENT

NO

1

219

51. 3

YES

2

208

48.7

CASES MISSED

7

TOTAL CASES

434

MEAN

1.487

MODE

1 = No

MEDIAN
S.D.

1

= No
.500

If "yes," did you graduate from a Christian school?

151
VALUE

FREQUENCY

PERCENT

NO

1

102

49

YES

2

106

51

CASES MISSED

226

TOTAL CASES

434

MEAN

1.510

MODE

2 = Yes

MEDIAN

2 = Yes

S.D.

.501

How many years did you attend a Christian school?
VALUE

FREQUENCY

PERCENT

1-2 YEARS

1

46

22

3-5 YEARS

2

56

26.8

6-8 YEARS

3

42

20.1

>9

4

65

31.1

CASES MISSED

225

TOTAL CASES

434

MEAN

8.

2.603

MODE

4

MEDIAN

3

S.D.

1.144

=> 9
= 6 to 8

yrs.
yrs.

In what geographical setting was your school located?
VALUE

FREQUENCY

PERCENT

URBAN

1

56

13.3

SUBURBAN

2

106

25.2

SMALL CITY

3

93

22.1

TOWN

4

94

22.3

RURAL/FARM

5

72

CASES MISSED

·:/••:•:::·:·.:·..::<····

TOTAL CASES

:.:.•.•:.•···:.:o•.•:.:.(:):.

<

): ••:·:·:··•::•.::.i::o.•

.

13
434

MEAN

3.048

MODE

2 =

Suburban

MEDIAN

3 =

Small City

S.D.

1.301

i

x

17.1

)

:..

.
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9. Which of the following could usually be found in your home as you attended high
school? Check all that apply.
FREQUENCY

PERCENT SAYING
"YES"

Alcoholic beverages

60

13.8

Illegal drugs (not used for
medical purposes)

13

3

Pornographic materials

18

4.1

Tobacco products

55

12.7

Church attendance at least
twice a month

361

83.2

Family prayer before meals

344

79.3

Family prayer (not including at
meals) at least twice a week

108

24.9

Family Bible reading together
at least twice a week

91

21

10. Based on your knowledge, and not rumors, how often did each of the groups listed
below drink alcoholic beverages? (Check ONE for each.)

a.

Other students in your school
r.==========================:;========================~

b.

VALUE

FREQUENCY

PERCENT

NEVER

1

24

5.7

INFREQUENTLY

2

33

7.9

OCCASIONALLY

3

111

26.6

OFTEN

4

250

59.8

CASES MISSED

16

TOTAL CASES

434

MEAN

3.404

MODE

4

= Often

MEDIAN

4

= Of ten

S.D.

.863

Your friends from school
VALUE

FREQUENCY

PERCENT

NEVER

1

111

26.4

INFREQUENTLY

2

126

30

OCCASIONALLY

3

121

28.8

OFTEN

4

62

14.8

CASES MISSED

14

TOTAL CASES

434

153

c.

MEAN

2.319

MODE

2

= Infrequently

MEDIAN

2

= Infrequently

S.D.

1.022

Yourself
VALUE

FREQUENCY

PERCENT

NEVER

1

337

79.3

INFREQUENTLY

2

61

14.4

OCCASIONALLY

3

20

4.7

OFTEN

4

1

1.6

CASES MISSED

9

TOTAL CASES

434

MEAN

1.287

MODE

1

MEDIAN

1

S.D.

.631

= Never
= Never

11. Based on your knowledge, and not rumors, how often did each of the groups listed
below use illegal drugs which were not for medical purposes? (Check ONE for each.)
a.

b.

Other students in your school
VALUE

FREQUENCY

PERCENT

NEVER

1

58

14

INFREQUENTLY

2

79

19.1

OCCASIONALLY

3

153

31

OFTEN

4

123

29.8

CASES MISSED

21

TOTAL CASES

434

MEAN

2.826

MODE

3

= Occasionally

MEDIAN

3

= Occasionally

S.D.

1.011

Your friends from school
VALUE

FREQUENCY

PERCENT

NEVER

1

266

63.5

INFREQUENTLY

2

84

20

154

c.

OCCASIONALLY

3

42

10

OFTEN

4

27

6.4

CASES MISSED

15

TOTAL CASES

434

MEAN

1.594

MODE

1

MEDIAN

1

S.D.

.911

= Never
= Never

Yourself
VALUE

FREQUENCY

PERCENT

NEVER

1

404

95.1

INFREQUENTLY

2

10

2.4

OCCASIONALLY

3

6

1.4

OFTEN

4

5

1. 2

9

····•:.••.·•··· .....
<<
:·::::::·::::::::.·::·::

CASES MISSED
TOTAL CASES

1-:·:::::.:_:_<

J

\_:_r_:_::~::)(:~'.~\~:/;_:/::
..........

I

W

434

MEAN

1.087

MODE

1

= Never

MEDIAN

1

= Never

S.D.

.423

·<:>::>··········•<>
·.·.·.·

12. Based on your knowledge, and not rumors, how often did each of the groups listed
below have sexual intercourse? (Check ONE for each.)
a.

b.

Other students in your school
VALUE

FREQUENCY

PERCENT

NEVER

1

24

5.8

INFREQUENTLY

2

54

13.1

OCCASIONALLY

3

145

35.2

OFTEN

4

189

45.9

CASES MISSED

22

TOTAL CASES

434

MEAN

3.211

MODE

4

= Often

MEDIAN

3

= Occasionally

S.D.

.883

Your friends from school
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c.

VALUE

FREQUENCY

PERCENT

NEVER

1

141

33.7

INFREQUENTLY

2

136

32.5

OCCASIONALLY

3

95

22.7

OFTEN

4

47

11.2

CASES MISSED

15

TOTAL CASES

434

MEAN

2.115

MODE

1

= Never

MEDIAN

2

= Infrequently

S.D.

1. 001

Yourself
VALUE

FREQUENCY

PERCENT

NEVER

1

381

90.1

INFREQUENTLY

2

26

6.1

OCCASIONALLY

3

13

3.1

OFTEN

4

3

.7

11

...
....... if><\
····•.•:·····
<>< )

CASES MISSED

I

:

TOTAL CASES
MEAN

13.

\

434

I

····•:..•.

r••••·•·

1.144

•.:.·•::\/:

>···········

MODE

1

= Never

MEDIAN

1

= Never

S.D.

.477

Did you have:
a. a sex education course in jr. high or high school?
VALUE

FREQUENCY

PERCENT

NO

1

122

28.7

YES

2

303

71. 3

CASES MISSED

9

TOTAL CASES

434

MEAN

1. 713

MODE

2 = Yes

MEDIAN

2 = Yes

S.D.

.453
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b.

14.

an ethics course in junior high or high school?
VALUE

FREQUENCY

PERCENT

NO

1

320

76.6

YES

2

98

23.4

CASES MISSED

16

TOTAL CASES

434

HEAN

1. 234

MODE

1 = No

MEDIAN

1 = No

S.D.

.424

Indicate whether you agree or disagree with these items dealing with moral issues.
a. Sex before marriage is all right for people who love each other.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

383

89.9

DISAGREE

2

40

9.4

AGREE

3

1

.2

4
y?i(

2

.5

STRONGLY AGREE
CASES HISSED
TOTAL CASES

b.

.·:·:.

... ·::••::• ..............
.>i.<)>>i?

::.::...... :··

.·.··

··:-···

MEAN

1.113

MODE

1

MEDIAN

1

S.D.

.365

8

!

434

i

= Strongly
= Strongly

I
y
Agree
Agree

Under certain circumstances it is acceptable to cheat on an exam.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

344

80.9

DISAGREE

2

75

17.6

AGREE

3

4

.9

STRONGLY AGREE

4

2

.5

CASES HISSED

······::••:: ·::
......................
<>·.·· ./

TOTAL CASES

y

>> . . • <· / .

9

:•:./····)
·:<-::.::::..: . :.::- .·.···:.·.·.

434
···•··

(

..........

... \

/

HEAN

1.209

MODE

1

= Strongly

Disagree

MEDIAN

1

= Strongly

Disagree

\•:·
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S.D.
c.

d.

e.

.462

It's acceptable to watch R-rated movies.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

63

15.2

DISAGREE

2

141

34

AGREE

3

196

47.2

STRONGLY AGREE

4

15

3.6

CASES MISSED

t.•. ••</>

TOTAL CASES

<· <LT••••. i/)/

MEAN

2.393

MODE

3

MEDIAN

3

S.D.

.785

.·.·

··.. ···

19

I

434

)>

>

•>>}'•••<

·····.<< •. .•Ci< <···

= Agree
= Agree

It's acceptable to watch X-rated movies.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

379

89.8

DISAGREE

2

42

10

AGREE

3

1

.2

STRONGLY AGREE

4

0

0

CASES MISSED

12

TOTAL CASES

434

MEAN

1.104

MODE

1

= Strongly

Disagree

MEDIAN

1

Strongly

Disagree

S.D.

.314

It's sometimes all right to read pornographic literature.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

390

92.4

DISAGREE

2

30

7.1

AGREE

3

2

.5

STRONGLY AGREE

4

0

0

CASES MISSED

12

TOTAL CASES

434

MEAN

1.081
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f.

g.

h.

MODE

1

MEDIAN

1

S.D.

.289

= Strongly
= Strongly

Disagree
Disagree

It is OK to take something if the value is less than $5.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

391

92

DISAGREE

2

32

7.5

AGREE

3

1

.2

STRONGLY AGREE

4

1

.2

CASES MISSED

9

TOTAL CASES

434

MEAN

1.087

MODE

1

MEDIAN

1

S.D.

.314

= Strongly
= Strongly

Disagree
Disagree

Sexual relations between two people of he same sex is sometimes all right.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

406

96

DISAGREE

2

15

3.5

AGREE

3

2

.5

STRONGLY AGREE

4

0

0

CASES MISSED

11

TOTAL CASES

434

MEAN

1.045

MODE

1

MEDIAN

1

S.D.

.229

= Strongly
= Strongly

Disagree
Disagree

It should be OK for a girl to obtain a legal abortion if she chooses.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

374

89.7

DISAGREE

2

37

8.9

AGREE

3

5

1.2

STRONGLY AGREE

4

1

.2

CASES MISSED

17

159
TOTAL CASES

i.

434

MEAN

1.144

MODE

l

MEDIAN

l

S.D.

.614

= Strongly
= Strongly

Disagree
Disagree

It is OK to take illegal drugs when you need an emotional high.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

l

401

95

DISAGREE

2

19

4.5

AGREE

3

2

.5

STRONGLY AGREE

4

0

0

CASES MISSED

i< }

/

··.·•

.

12

·::::.···::.·::::::.::-·:

TOTAL CASES

j.

T\(

>····· .. /<•·•

434

:;>:•:::• <> :/.•: ··:>:.:• ·::• >

MEAN

1.055

MODE

l

= Strongly

Disagree

MEDIAN

l

= Strongly

Disagree

S.D.

.247

Parents and others should allow teens "heavy petting" on dates.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

l

333

79.5

DISAGREE

2

78

18.6

AGREE

3

8

1.9

STRONGLY AGREE

4

0

0

/ y

15

CASES MISSED
TOTAL CASES

k.

\

}

>

>
·.>
/) :..

434

MEAN

1.224

MODE

l

MEDIAN

l

S.D.

.461

= Strongly
= Strongly

Disagree
Disagree

Parents and others should allow teens to listen to hard rock music.
VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

l

100

24.5

DISAGREE

2

171

41.9

AGREE

3

113

27.7

160
STRONGLY AGREE

4

CASES MISSED

26

TOTAL CASES

434

MEAN

15.

a.

MODE

2

MEDIAN

2

=
=

Disagree
Disagree

.858

Parents and others should allow teens to drink beer.

How often,
Use alcohol

VALUE

FREQUENCY

PERCENT

STRONGLY DISAGREE

1

340

80.6

DISAGREE

2

77

18.2

AGREE

3

5

1.2

STRONGLY AGREE

4

0

0

CASES MISSED

12

TOTAL CASES

434

if

MEAN

1.206

MODE

1

MEDIAN

1

S.D.

.433

= Strongly
= Strongly

Disagree
Disagree

ever, did you do the following while in high school?
VALUE

FREQUENCY

PERCENT

NEVER

1

296

70.1

ONCE/TWICE

2

97

23

MONTHLY

3

18

4.3

WEEKLY

4

10

2.4

DAILY

5

1

.2

CASES MISSED
TOTAL CASES

I

T

r·····.>······
.

b.

5.9

2.150

S.D.
1.

24

\

.

·····

.

c

12
434

>

:.::r:c.t · . · .·.· ::.·.·.· ·:-;.·
.............. ··•···

} . · · · ...·..

..

MEAN

1.396

MODE

1

= Never

MEDIAN

1

= Never

S.D.

.704

Use marijuana
,~,=====================;==V=A=L=U=E==:::;=====F=R=E=Q=U=E=N=C=Y=====;:::==P=E=R=CE=N=T==;i
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c.

d.

NEVER

1

396

93.4

ONCE/TWICE

2

15

3.5

MONTHLY

3

6

1.4

WEEKLY

4

6

1. 4

DAILY

5

1

.2

CASES MISSED

! i\..........
/ · · •· ·

10

.}< <.:··. \>
/ ...••.••

TOTAL CASES

··>>
/ /
.:<::. ...:,:,, ... _._.:_-:::-::::-:.. ::··:.

434

.••>> <<.
Y·

MEAN

1.116

MODE

1

MEDIAN

1

S.D.

.494

: ..•>· .· · • ·•·• • •

= Never
= Never

Use cocaine
VALUE

FREQUENCY

PERCENT

NEVER

1

423

100

ONCE/TWICE

2

0

0

MONTHLY

3

0

0

WEEKLY

4

0

0

DAILY

5

0

0

CASES MISSED

11

TOTAL CASES

434

MEAN

1.000

MODE

1

MEDIAN

1

S.D.

.000

= Never
= Never

Use heroin
VALUE

FREQUENCY

PERCENT

NEVER

1

423

100

ONCE/TWICE

2

0

0

MONTHLY

3

0

0

WEEKLY

4

0

0

DAILY

5

0

0

CASES MISSED

11

TOTAL CASES

434

MEAN

1.000
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e.

f.

MODE

1

MEDIAN

1

S.D.

.000

Use other illegal drugs
VALUE

FREQUENCY

PERCENT

NEVER

1

415

98.3

ONCE/TWICE

2

3

.7

MONTHLY

3

4

.9

WEEKLY

4

0

0

DAILY

5

0

CASES MISSED

····<<)
.................

TOTAL CASES

{

?

12
434

MEAN

1.026

MODE

1

MEDIAN

l

S.D.

.211

0

i
}

Y••· ·····•> I

f.:: .. ;>"::..;··:·-:::·

........................

}

= Never
= Never

Use tobacco products
VALUE

FREQUENCY

PERCENT

NEVER

1

325

77.9

ONCE/TWICE

2

54

12.9

MONTHLY

3

16

3.8

WEEKLY

4

7

1. 7

DAILY

5

15

3.6

x
•+

17

CASES MISSED
TOTAL CASES

g.

= Never
= Never

I

MEAN

1.4

MODE

1

MEDIAN

1

S.D.

.923

434

t><<><><Y
.. ··•··

,..........•.
t

.

i

= Never
= Never

Read Bible
VALUE

FREQUENCY

PERCENT

NEVER

l

2

.5

ONCE/TWICE

2

20

4.8

MONTHLY

3

33

7.9

163

h.

WEEKLY

4

169

40.2

DAILY

5

196

46.7

CASES MISSED

14

TOTAL CASES

434

MEAN

4.279

MODE

5

MEDIAN

4

S.D.

.838

= Daily
= Weekly

Pray
VALUE

FREQUENCY

PERCENT

NEVER

1

2

.5

ONCE/TWICE

2

6

1. 4

MONTHLY

3

4

1

WEEKLY

4

65

15.4

DAILY

5

344

81. 7

f

CASES MISSED
TOTAL CASES

i.

............... F
?

13

·····

······

434

MEAN

4.765

MODE

5

= Daily

MEDIAN

5

= Daily

S.D.

.585

>
><··. . .<••········
.........

Share religious convictions
VALUE

FREQUENCY

PERCENT

NEVER

1

9

2.1

ONCE/TWICE

2

59

14

MONTHLY

3

123

29.3

WEEKLY

4

165

39.3

DAILY

5

64

15.2

14

·······<<·>••··•?•··

CASES MISSED
TOTAL CASES

•··•···ii•s·.···)<•••••·\••:
>> <
....................

MEAN

3.514

MODE

4

= Weekly

MEDIAN

4

= Weekly

S.D.

.983

••

434

·<>·.··•·<i•'·••<<

)

.

164
j.

Attend church youth meetings
VALUE

FREQUENCY

PERCENT

NEVER

1

6

1.4

ONCE/TWICE

2

17

4

MONTHLY

3

25

5.9

WEEKLY

4

348

82.1

DAILY

5

28

6.6

··. \ .

10

..·..:..:)
) :..:.::::.:·::::::·

CASES MISSED
TOTAL CASES

}/

.

./

/

.

434

MEAN

3.884

MODE

4

= Weekly

MEDIAN

4

= Weekly

S.D.

.633

l

> . ?')i

APPENDIX D
DETAILED ANALYSIS OF
QUESTIONNAIRE FOR SCHOOL PRINCIPALS
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1.

What is the enrollment in your high school (grades 912)?
Size of School

Number of
Schools

Percent

51-125

53

47.3

126-250

36

32.1

>250

23

20.5

TOTALS

112

99.9

Mean
S.D.

1. 732

.782

2.

How many years has the high school been in operation?
Mean 19.402 years
Median 15 years
S.D. 17.259
Range:
Low 2 years to high of 115 years

3.

What percentage of students come from divorced homes?
Means
20.36%
Range
2 - 60%
S.D.
12.316
a.

from single-parent homes?
Means
11%
Range
1 - 40%
S.D.
8.173

b.

from 2-parent,
Means
Range
S.D.

intact families?
69.221%
5 - 95%
15.931

c.

from remarried
Means
Range
S.D.

and adopted parents?
13.662%
1 - 40%
8.939

4.

What percentage of parents participate in schoolrelated activities?
Mean
47.235%
Range
5 - 100%
S.D.
25.683

5.

In what geographical setting is the school located?
Frequency
Percent
Urban
26
23.9%
Suburban
54
49.5%
Small city (50,000 or less)
15
13.18%
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Town of less than 5,000
Rural
Cases missing
Mean
S.D.
6.

1
3

.9%
11. 9%

3
2.275
1.193

What are your expectations regarding your desires for
students to believe in the following areas?
a.

Using tobacco
Value
NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

b.

c.

d.

Frequency
111
0
1
0
112
1. 018
.189

Using or drinking alcohol
Frequency
Value
NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

109
0
2
1
112
1. 036
.267

Taking "illegal" drugs
Value

Frequency

NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

112
0
0
0
112
1. 000
.000

Attending a movie theater
Value
Frequency
NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

5
37
66
4
112
2.565
.584

Percent
99.1
0
.9

Percent
98.2
0
1. 8

Percent
100
0
0

Percent
4.6
34.3
61.1
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e.

Dancing
Value
NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

f.

i.

105
5
0
9
2
1. 091
.419

Percent

30.1
9.7
60.2

Percent

95.5
4.5
0

Heavy "petting"
Value

h.

31
10
62
9
112
2.301
.906

Gambling in amounts over $10
Value
Frequency
NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

g.

Frequency

Frequency

NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

108
0
1
3
112
1. 018
.192

Using birth control
Value

Frequency

NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

88
9
11
4
112
1. 287
.642

Premarital intercourse
Value

Frequency

NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases

112
0
0
0
112

Percent

99.1
0
.9

Percent

81. 5
8.3
10.2

Percent

100.0
0
0
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Mean
Standard Deviation
j.

Having an abortion
Value

1
NEVER RIGHT
2
OKAY
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation
k.

n.

111
0
1

111
0
0
1
112
1.000
.000

80
4
25
3
112
1. 495
.846

NEVER RIGHT
1
2
OKAY
3
UP TO STUDENT
Cases missed
Total cases
Mean
Standard Deviation

83
2
25
2
112
1. 473
.843

Viewing pornography
Value

Frequency

1

99.1
0
.9

0

Attending hard rock concert
Frequency
Value

NEVER RIGHT

Percent

112
1.018
.189

Listening to hard rock music
Value
Frequency
NEVER RIGHT
1
OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

m.

Frequency

Participating in homosexuality
Frequency
Value
NEVER RIGHT
1
2
OKAY
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation

1.

1.000
.000

112

Percent

100

Percent

73.4
3.7
22.9

Percent

75.5
1. 8
22.7

Percent

100
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OKAY
2
UP TO STUDENT
3
Cases missed
Total cases
Mean
Standard Deviation
7.

0
0

0
0
0

112
1.000
.000

Do you off er a sex education course?
Value
Frequency
NO
1
50
YES
2
62
Cases missed
0
Total cases
112
Mean
1. 554
Standard Deviation
.499

Percent
44.6
55.4

a.

If "yes," what is the name of the curriculum?
Listed from most frequent to least frequent:
1. Health course - 24 times
2. Bible - 20 times
3.
"Sex Respect" - 7 times
4.
Designed by faculty of school - 7 times
5.
"Why Wait?" - 5 times
6. Marriage Family Life course - 5 times

b.

Does this curriculum teach abstinence?
Value
Frequency
Percent
NO
1
1
1.6
YES
2
61
98.4
Cases missed
50
Total cases
112
Mean
1.984
Standard Deviation
.127

c.

Does this curriculum teach that sexual
relations are reserved for marriage?
Value
Frequency
Percent
NO
1
1
1.6
YES
2
61
98.4
Cases missed
50
Total cases
112
Mean
1.984
Standard Deviation
.127

d.

How long has this curriculum been used?
Mean
6.661 years
Median
5 years
Mode
10 years
S.D.
5.032
Range
1 - 20 years
Valid cases
56
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e.

Who teaches this course?
Frequency
Teacher
26
Bible teacher
Health teacher
Science teacher
Counselor
PE teacher
Principal
Homeroom teacher
Youth director
TOTAL

f.

8.

8
8

5
1
1
75

19
16
11
11
7
1
1
100

What percentage of the students have taken VOWS of
abstinence/purity?
67.87%
Mean
Median
80
75
Mode
29.862
S.D.
Range
0 - 100%
Valid cases
23

How many female students have become pregnant in the
last school year?
a.
Mean
.4
.609
S.D.
Range
0 - 3
Valid cases
110
Missing
2
b.

c.

9.

14
12

Percent
34

two years ago?
Mean
S.D.
Range
Valid cases
Missing

.404
.734
0 - 5
109
3

three years ago?
Mean
S.D.
Range
Valid cases
Missing

.438
.664
0 - 3
105
7

How many students have been dismissed from school due
to sexual behavior or conduct that was contrary to
school regulations
a.
last school year?
Mean
.574
1.121
S.D.
Range
0 - 7
Valid cases
108

172
Missing
b.

c.

10.

two years ago?
Mean
S.D.
Range
Valid cases
Missing
three years ago?
Mean
S.D.
Range
Valid cases
Missing

4
.676
1. 547
0 - 12

105
7
.699
1. 989

0 - 19
103
9

Do you offer a course which deals with tobacco,
alcohol and drugs--chemical abuse?
Value
Frequency
Percent
24.1
NO
1
27
YES
2
85
75.9
Cases missed
O
Total cases
112
Mean
1.759
Standard Deviation
.430
a.

If "yes," what is the name of the curriculum, or
is it integrated with another course, e.g. science
or health?
Listed from most frequent to least frequent:
1. Integrated with health course - 54 times
2.
Integrated with Bible course - 20 times
3.
Integrated with science course - 17 times

b.

Does this curriculum teach absolutes?
Value
Frequency
Percent
NO
1
1
1.2
YES
2
81
98.8
Cases missed
30
Total cases
112
Mean
1.988
Standard Deviation
.110

c.

Does this curriculum teach the consequences
of using chemicals?
Frequency
Percent
Value
1
0
0
NO
100
YES
2
83
29
Cases missed
Total cases
112
Mean
2
.000
Standard Deviation
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11.

d.

How long has this curriculum been used?
Mean
6.9 years
Median
5 years
2 years
Mode
S.D.
5.43
Range
1 - 22 years
Valid cases
70

e.

Who teaches this course?
Frequency
Teacher
Science teacher
36
Health teacher
27
Bible teacher
19
PE teacher
13
7
Counselor
Homeroom teacher
5
Principal
3
Others (guests speakers, etc.) 4
TOTAL
114

32
24
17
11
6

4
2
3

How many students have been dismissed from school due
to chemical abuse or such conduct related to alcohol or
drugs that was contrary to school regulations
a.
in the last school year?
Mean
1.018
S.D.
1.603
Range
O - 10
Valid cases
110
Missing
2
b.

c.

12.

Percent

two years ago?
Mean
S.D.
Range
Valid cases
Missing

.686
1. 382
0 - 10
105

three years ago?
Mean
S.D.
Range
Valid cases
Missing

.717
1. 711
0 - 11
106

7

6

Do you offer a course that deals with ethics
(lying, cheating, etc.) and moral standards?
Value
Frequency
Percent
NO

YES

1
2

Cases missed
Total cases
Mean

31
81

27.7
72.3

O
112
1.723

174
Standard Deviation

.449

a.

If "yes," what is the name of the curriculum?
Listed from most frequent to least frequent:
1. Bible course - 45 times or 56%
2.
"Understanding the Times" by Summit
Ministries - 11 times or 14%
3.
"Christian Ethics" by ACS! - 6 times or 7%
4.
School or teacher designed - 6 times or 7%
5.
"Christian Living" by Bob Jones Press - 5
times or 6%
6.
Others - 10%

b.

Does this curriculum teach absolutes?
Value
Frequency
Percent
NO
1
0
YES
2
79
100
Cases missed
33
Total cases
112
Mean
2.000
Standard Deviation
.000

c.

How long has this curriculum been used?
Mean
6.632 years
Median
4 years
Mode
2 years
S.D.
5.814
Range
1 - 25 years
Valid cases
57

d.

Who teaches this course?
Teacher
Frequency
Bible teacher
67
Principal
8
Science teacher
4
Health teacher
4
Homeroom teacher
4
Others
4
TOTAL
91

Percent
74
9
4
4

4
4

100

If "no," how are ethics and morality being taught?
1.
Taught via Bible courses - 13 times
2.
Taught through chapel periods - 5 times
3.
Integrated into all areas - 3 times
13.

How many students have been dismissed from school due
to ethical situations that were contrary to school
regulations
a.
in the last year?
Mean
1. 010
S.D.
1. 762
Range
0 - 10
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Valid cases
Missing
b.

c.

d.

two years ago?
Mean
S.D.
Range
Valid cases
Missing
three years ago?
Mean
S.D.
Range
Valid cases
Missing

105
7
.802
1. 374

0 - 8
96
16
.734
1. 263

0 - 5
94
18

Reason for dismissal?
Listed from most frequent to least frequent:
1. Stealing (e.g. money, etc.) - 13 times
2. Cheating - 12 times
3.
Sexual misconduct - 9 times
4.
Lying - 8 times
5. Rebellious attitude/negative spirit - 6 times
6.
Smoking and chemical abuse - 6 times
7.
Refusal to obey specific directives - 5 times
8.
Fighting - 4 times
9.
Disruptive behavior - 3 times
10. Threats - 3 times
11. Forging signatures and documents - 2 times
12. Skipping school - 2 times
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